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Baby watching, we discovered as we gathered,
material for this book, requires time and patience.
Becalise we.were interested in observing babies in
their normal surroundings. we scheduled a series of
visits 10 75 families with babies between one and twb
years old. These families represented a wide range of
ethnic and socio-economic groups. The plar was fo-
the team to remain nconspicuous while,they carned
on their normal daily routine. Soon enough. however,
we discovered that the plan had its drawbacks. Babies |
3t this age_ are not about to let a stranger go
unnoticed, and we were treated to a full range of

" stranger is here’” behaviors. Either the baby climbed
on his mother’s lap®afd pouted, or else he gave us an
elaborate wélcome, showing off his stock of toys and
stunts and offering us an occasional bite of a half
eaten cookie. Sometimes it touk several hours for the
baby to get used to our presence. .

D .

-~

INTRODUCTION

The major purpose of visiting babies in their
home environment was to look for age-related pat-
»terns of behavior. We were interested in actions and
reactions characteristic of each age level mcluding
social interaction patferns, langnige development,
motor development and charactenistic ways of
playing. )

As we visited same age babies from a wide range
of -familie§, mothers would describe games and antics
that sounded like variatsons of familiar themes.
Babies from quite different backgrounds behaved m
ways that were amazingly similar. But even more
intriguing than these age-related similanties were the
individual differences among the babies we visited. 1t
seemed that each hew baby we observed had some
mvmvuu_ trait or way of behaving that made him a
unfque personality, No baby that we visited fitinto a
mold or could be described as a “typical youngster.”

.

Sy

2

B

As you read through the book you will probably
find that some material fits your baby, and some does
not, That’s as it should be. You, the parent know
your baby in a ssay that is very special and very
personal. . *

i is not our intention to tell you what your baby
should be like or what he should be doing. Qur
intention is to share some delightful experierices with
you and to give you some of the insights that are an
outgrowth of these experiences.” -

The book is divided into four parts. 12-15
months, 15-18 months, 18-21 months and 21-24
months. These breakdowns are for convenience only.
It may be that your baby is doing some things that
we describe as being typical of one age range and
some things that are typical of another age range.
Each baby hasthis own time table and his own unique
paitern; and only vou can be an expert on your baby.

O
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.o J 12—15 MONT m_m
“ With giggles and squeals of delight the o:?wﬂ:- . . OVERVIEW . gics. On the one hand he learns 2 new skill like .
..+ .- old birthday girl plunges both :m_am into the icingof . °, ; 1 efaptyingror throwing and tries it‘out on everything.
. . her cake. This first birthday. is 4 E&oq mBestone for ! - For instange, after leafning to throw a sock, he will
every family. So many changes have taken. place . _ throw a set of keys, a toy car, or perhaps a piece of $
‘ within one year that it is hard to remember how tiny - ‘  hamburger., A second learnirg strategy involves trying
e and helpless the baby was just twelve months ago. ' _ out his whole anm:w.:m of acquired skills on a new
" Nowj;at 2 year ald, their little girl has a personality all | et object. The baby is given a carrot stick — he turns it, :
. her own. She knows what she wants, and how to get - “ shakes it, tastes it, hammers with it, sticks it in his |
T it: Never again-will she lic passively in her crib waiting - ’ potatoes, and tosses it on the floor. * T
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_» The burst of ghersy and experimentation that
, ~characteri?es the second’year of life has its gond side
and its problem side. On the good side — the baby ¥'a
fun no,BEE.oz. He is, active, busy, enthusiastic m:a .

C % 8 co stimulatgd. mro is now an acflve u%o::_::
_.oma< 1o seek out her own mxozo:ﬁ:r and discover * _

. her own capabilities. _ . L.
+ vy ¥

s
S
iy
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Y

. While,some babies at 2 year old are not about to
. risk a first step withouf holding on, others are
alwmh%z walking m<2<<§oa with perfect confidence. mﬁ_v\

-*% walking ao.nmzn mean that the baby. is going to be
ahead in other areas, of deyelopment, however.

Neither does it affect the modes of acting, ‘that are.
characteristic of :.m one v&mro_a Em:c:m or crawl-

*'ing, the one-year-old is, an explorer and.an experi-_

x 52:2. Froim morning till night he carries on'a whole’
® - sefies of investigations. H¢ seems .almost driven to
‘fipd out about ocoQE_:w&m touches: what does the

. ashtray feel like, how doés it taste, what will happen
) “when he throws it on the’floor,"what will Happen to

' yr o

his fingers when he rubs them in :5 ashes.,

As we watch the, year old child navigate zzocm_.
the house, or carsy on his investigation of an ashtfay,
two things' are 5..5&.&&% ucvn::: First — he is
nozm:::_% in motion; and sécond — he is completely
absorbed in what he is doing. At twelve months old
The baby can be demanding, or downright stubborn.
He can persist in a game long after the adult is tired
out, or _wm.mmz make a mess of 4 house in'no time flat.

- But, hard as it is to belicve at times, the baby is not
. trying to be naughty. He messes up things because he
- % wants to learn, and his best way of learning is through

>

. - . .

» experience. ,

During these _=<mm:m.:_o=m and oxvmzao:; the

¥ - baby alternates between two different learning strate-
'3

vital. A new room is a new challenge, and he is always

ready to explore. On the problem side an cnergetic

and curious.baby requires constant .watching. He',
hasn’t learned to recognize'danger, and.he has no way

of knowing that a nr.:u figurine is not a good d thing

to throw.

The active explorations that typify the one-year-
old can be looked at in two ways. In one sense every
activity helps the baby learn about himself and other
people: what things are frightening, what things are
fun, how can I get mother {0 help me, how can I

imitate what daddy is doing? In a second sense these

same activities help the baby learn about objects and
space. What is inside the sewing basket, can I push
this big chair, what happens when I tip over my cup?
Every new exploration that the baby makes builds up
his store of knowledge about both his interpersonal  *
and his vrzmmrn_ world. .

« .1s the baby goes about his active investigations,
he_is bound 8 osmmmo i some activities that ac€
mﬁcvvmncuv\ a “no.” The meaning a baby attaches to
“no” can have _o:m terih significance. If he hears
“no” tog oftén, he may think that “no” means
“don’t try” or “don’t find out.” In other words he
may learn not to learn. Parents of the toddler have a
difficult job. They must use “no” to protect the baby
and to teach him rules. At the same time they must
encourage the baby to learr through exploration. '
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"LEARNING ABOUT SELF AND O.—.EMWm/
- )

Most babies between twelveé and fifteen months
old want to keep mother n sight while they- are
exploring. Mother is the home base where :.3“
+ check back from time to, time. The arrival of a
stranger sparks a whole sequence of activities such
, as getting close to mother, clinging to a leg or skirt,
,v and -staring attentively at the stranger. Despite this
initiai ‘ariness, the baby at this stage is a very
- spciable creature. Once he convinced that his
| mother is not going to leave, and the stranger is not
going to grab him, he is ready to entertain and to
| be, entertained. The visitor may produce a, _mmm.r
| ANW: a game of *watch my hat Tall off my head.”
For his part the baby may drop a toy in front of
the stranger or demonstrate how quickly he can

| crawl or walk. =~

15

. M ~

. No matter how involved the baby tecomes with

a visitor, part of his attention 1s always glued to his
mBoES and her movements. As the baby/becomes
more comfortable with the guest, the Q_NNW:S be-

» tween mother and baby constantly increases. But

"frequent returns to lus mother convince the baby
that he W/Euoa.::m. from fa base of safety. Even
though a baby Bmk.wg_: to be completely mvolved in
a game with a guest. the' flisappearance of mother
from the room can liave.disastrous consequences.
Although nearly all children-at ::m,wmo m»o afraid
of strangers and of being mmva.m_m n,moB their

|
|

T

R

%
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-«
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parentsin other ways they seem quite.fearless. They:
may wandeg into the street without worrying about
cars of ipto water that is over their head. Some
children are af;aid of loud noises”such as a clap of
thunder; a _o.ug cn:r..‘oa the motor noise of a vacuum
cleaner, Other cluldren are afraid.of large animals.
Animals, however, can be appealing as well as
frightering. Quite often a child 1s very attached to lus
pet. The baby’s attachment to his parents and his
associated fear of strangers can make baby sitting a
problem. A baby may show strong resistance to an
unfamiliar baby sitter who signals the departure of his
parents. . .

" Families choose to solve this baby sitting problem
i different ways. Some parents don’t go out when
their baby is awake, some take their babies along, and
some leave the baby with a relative. Other parents
familiarize their baby with a~biby sitter over an
extended period. Even if the baby is left with a

Q
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familiar baby sitter, he mught sthll cry when s One of the most delightful experiences for par-

parents first leave, When the parenis wave good-bye ents and children 1s the creation of a very personal
n a matter of fact way, and the Faby utter engages soctal game, Usually these games evolve 2::&: any
the baby m a favorite actnaty’, theje crying spells are consstous planmng. For example. a grandfather pre-
usually short hved. Given the chéice-of pluving or tends to chase a child by runming i place. The child . |
crying when his parents are away Jmost babies elect tunks thus kind of runmng » tunpy and imitates at.
the optiow of plaving.” A well meaning baby sitter The grandfather runs in place, the child rugs in phace,
who hugs a frightened. screaming haby may mcrease the grandfather suns again, ete. Both laugh and
the baby’s anNety. The baby njay interpret this suddenly the two of them share a joke that wilt be
holdiftg as restraint rather than contfert. repeated many times mn the future.
. The baby also plays social games with older sisters

A baby’s attachment to his parpats 1s deepened as and brothers. Peek.a-boo and chase games are com-
he reahzes “that each of his paients 1s a separate mon favortes, Sometimes games deselop that are
mdmwidual: Many soaal games develop between parent unacceplable to parents, A young child may make a
and child. and mu::hm,i_:- mother lare often difterent mess at the table because aa older brother _m:m:v at
from games with daddy. Mother thay smg *‘Baa-baa, his antics. A chuld may keep pulhng leaves oft 2
Black Sheep™ or ask the baby tofpomnt {o his nose. fiouseplant and laughing as his parents respond with
“while daddy may hold the baby up to the cethng or an exasperated “No.” In such cases the baby's desire
play a hand slapping game of “gurjme five.” Through to play a back and forth game fmust be channeled
these m:n_u_.mu_:? the baby v leamng to appreciate clsew here. .
the umque quahties of each of s parents, Ve The 12 to 13 month old 7,.rw, who has just
demonsjrates this appreciaton by reacting to cach earned to waltk may enjoy the challenge of tagging
parent1n a M.Won:._ way. Jlong with older brothers and'sisters. While he may

have difficulty shanmg tovs with other babies, he
wsually play« happily with his older siblings. Contliet
does anse, however, between the baby’s constant
exploration and the older Jhild's attempts to buld .
and create, The bdby tears up the older child’s
drawing, removes the pusse piece he has added.
knocks down the, garage he has bult

A tavonte soaal game at this age s imvestigating a
parent’~ face. The child especraily hhes to poke at
eves and mouths.Naturally the cHid never succeeds
i touching s parents’ eyes. Thd eyes always close .
just before he can touch them, ThE next best thing s
to poke and twist the button eyds on a rag dolt or
teddy bear. Because of therr fascirhition with parts ot
the face, babies at this age tend| to mutilate their

These “‘destructive’™ tendencies of the 12 1o |5

dolls. y g :::.:r old are not aggressive. The baby at ths age s N

’ | not really aware that he can nyure another person. He
© Soual gan am‘.,:n back and forth activities One of oveastonally may pinch org bite or push.but there 1
the most common soctal games 34 thas age mvolves httie mtent to huri. Otten these behaviors are play ful.
handing an object back and sorth.| The baby hands » The haby 1s more aggresne toward objects than
10y to his mother and holds out Ihs hand for her to people. A toy that trustrates him o bhely to be
passat bach. 1tis a hind of prinitipe r:_:oﬁ,.::: 1 thrown on hi, but a frustratmg person just mahes hum
give you something, you give me sgmething, and we'll oIy
talk .;Aﬁ: i, Occastonally o odnld will exchange 7 It 12 natural tor an older wibling to have mned
objects with other clildren, but ysually this game » teelings about the baby. Although he enjoys helping
reseried for parents and other familr adults. take ware of the babyv .l hostlity may show up m
. \ . . [
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subtie ways, The older sibling may tease the 9_3
while _feeding him give the baby ar over.
Znthusiastic hug,

A common characteristic of the year old baby is a
genuine dislike of being restrained. Freedom of
movement is very important to him. If parents want
to keep a bahy away from an appealing but forbidden
object, they often can distract the child by showing
him another activity. However, holding théxchild only
makes matters worse. The chiid stiffens his legs,
arches his back. and usually succeeds m wriggling
free. When it 1s tine to dress the baby. some restraine
is usually necegsary. Naturally the baby resists each
new layer of clothes. Many ?:.n::.mo_é the problem
by dressing the baby n as few clothes as possibie. In
many situations the baby is warm eaough n a diaper
and T-shirt. . . .

Between 12 and 15 months the baby develops a
“greater ability to express us affection. Much of this 1s
imntative. Jf the baby’s mother tends’to express her
affection by kissing, the baby. begins to nuzzle
return. “1 he father who often’ wiestles with the baby
discovers that the baby likes to hug him, .

The gvv..mvmc_:.v\ to mtate all kinds of actions
mcreases during this period. He becomes particularly
adept at ::_E::m.ﬁﬁa movements. A wave from a
famiiar adult produces a wave™n return, or when
adults clap their hands to reward a baby’s accomplish-

ment, the baby claps too, . v
. As well as mmntating specific gestures of s
parents, the haby is beginning to observe.and mntate
some of the thizgs that Ius parents do. When eating,
the child wants to hold a spoon. The spoon 15 not
used much, but holding 1t 1s timportant. Sinulaly. the
child puts his feet 1n lus parents’ shoes, tries fo hold a
parent’, wc..h..no cup or nisists on holding the car keys.
The child does not asume the aduit role m «
sophnticated sense. but fis attempt to use aduit
objects 1s a first step.

=By the age of dnc vear babies have a remarkable

abihity to commumcate without words, When angry . a

baby will scold, scowl. kick, and fla.r out arms and

or

ve

.

fegs; when happy ke will bounce, faugh. and tumble
around: when coy he will ult his head to the side or
drop us chin on his chest. He will tug to indicate that
he wants something or push away to indicate the
- opposite. The younger baby resisted an unwanted .
< spoonful of food by turning his head, or spittuig out
the bite. The year old will get r1d of the spoon with
an emphatic shove,

Another non-verbal message that the baby learns
to send s “look at this,” If the cluld finds an
intriguing object lying around, such as a pincushion,
he brings 1t proudly to lus parents. It never océurs'to
hum- that his parents will be hornfied and grab the
object away from him. A 12. to I5-month-old baby

does mot appseciate s parents’ perspective, butphe

~ does want to share isown. - »
4
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Although a child can communicate many feelings
| without words, his fack of language skilis can be very
b frustrating at times for both parent and child. The
| baby at this age usually begins to point, which
increases his ability to communicate. However, the

| parent may be unable to tell what object the child is
; pointing at. Sometimes it is very hard to figure out
- what the baby wants when he is babbling, pointing,
and waving his arms in impatience. The more the
baby shows his needrto communicate, the Agore
sensitive and understanding the parents must become.

Imitation is an important part of the baby’s
language at this age. The baby is a master at imitating
intonation, as parents discover when whey watch the
child playing with a telephone. The child’s conversa-
tion sounds completely authentic, except that the
words are not recognizable. Between- 12 and 15
months some babies carry on conversations with their
parents by imitating intonation. When the parent asks
a question, the baby responds with a babble question.
A statement from the parent is answered with a
matter-of-fact babble, and a command from the
parent produces 1 babble command from the baby.

The baby uses this sensitivity to intonation to
interpret the meaning of adult language. Moods are
picked up quickly. Many parents report that babies
distinguish between different kinds of no’s. A matter
of fact “no” does not produce the same reaction as a
frantic “nc.” and neither of these 15”the same as an
angry “po." A baby usaally respects a “no” that
warns of danger, but may challenge or 1gnore a “no”
n other circumstances.

“No” 1s not the only prolubition word that
chitdren understand at this age. Parents use a vanety
of these words - nasty, yuk, dirty, hot, broken/
Because prohibition words typically are spoken in an
emphatic tone, the chuld understands their negative
meaning. Often the child sums up all these “bad”
words with the expression “‘oh-oh.”

The baby 1s beginning to understand the names of
objects, an'mals, and people that are important to
him. This growing comprehenston is linked to situa-

A o
<R

5
X

6

N

10

Aruitoxt provided by Eic:




tions in which he interacts with other people. The

child starts to understand statements like, “Want

another bite?”, “I'm going,” “Don’t touch,” Wave

bye-bye.” By the end of this period of development

the range of phrases and names that the child

understands is quite extensive.

Recegt studies have shown that most adults use a
&:.»R:MMME of language with babies. They speak in
short, simple sentences. If the baby says a word, the
adult repeats back the word, but in the form of a
short sentence. This technique, which has been called
expansion, probably helps the baby learn to under-
stand common phrases. Most parents recognizé that
talking baby talk to a baby is not a very good idea. If
a baby learns to pronounce a word incorrectly,-“itty
baby” for instance, it will be more difficult to learn
to say “little baby.”

A young child’s ability to use words appropriately
probably lags behind his ability to uniderstand lan-
guage. When a child hears language, the context can
be used to interpret the words. It is much harder to
produce words that fit a context. “Da da” is by far
the most common first word in a baby’s vocabulary.
Ordinarily “da da” begins as a babble or nonsense
sound that gains its meaning through association. The
baby pronounces “da da” in a playful mood, and
daddy is called to the scene. Soon the baby learns to
associate daddy’s arrival with the sound.

For many babies the second word is “ma ma.” A
baby is apt to babble ‘‘ma ma” when tired or hungry.
and so a “‘ma ma” sound in almost every language has
come to signify mother. A mother may worry if her
child does not say “ma ma,” but this does not
indicate a weak relationship between mother and
child. It simply means that the child babbles with
other sounds and has not had the opportunity to have
the sound ““ma ma” reinforced.

Other werds in a baby’s early vocabulary reflect
those objects that interest him and have names that
he can pronounce. Often they begin with a vowel
sound or the consonants b, ¢, d, m, or n. Baby,
bye-bye, bottle, ball, no, nana, milk. dog, down, car,

eyes, up, and doll are frequent beginning words.
When a child learns to say a word, he seeks out
opportunities to practice it. If he learns ““dog”, he is
particularly interested in finding dogs so that he can
use this new word. Parents can share in the baby’s
excitement by helping with the search. They can
point out dogs that the baby might miss — a dog on
televisidp or a picture™of a dog in a story book.

* Between 12 and 15 months many babies develop
a meaningful vocabulary of three to six clear and
unmistakable words. Some of these words may be
“idiosyncratic”, that is they are words that the baby
uses in his own way to stand for a person or thing.
Although these first words rival baby’s first steps as
developmental milestones they represent only a small
portion of the language development that takes place
during these twelve months. Almost day by day the
baby learns to understand the meaning of new words
and phrases. Furthermore, he is building up a base of
experiences which are the source of language
development. )

As the baby learns to communicate with others,
he is becoming increasingly more knowledgeable
about himself as a communicator. Throughout the
second year of life he will continue to discover more
about himself. In ways that are sometimes perfectly
charming and at other times provoking, he will assert
his independence.

DISCOVLRIES AND ACHIEVEMENTS

The year old’s zest to explore 1s aided by his
increasing abihty to maneuver around the house. The
average baby learns to walk between twelve and
fifteen mdnths old. Some babies explode into walking
~ i nastering creeping. spulhing up. cruising, hand-
walking and independent walking in rapid succession.
For other babies learning to walk is a much more
gradual accomplishment. A long time is spent at
pulling up, before a side step'is attempted. The
pulling up period may be complicated by the baby’s
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inability to sit back down again. During this awkward
period the baby mught pull himself up in the crib,
scream until he is sat back down, then immedately
pull up again. Despite appearances. the baby is not
being perverse. He has learned a new skill, and must
practice it, and until someone sits him back i his crib
he cunnot continue lus practicing.

The final plunge mto independent walking can
also be a drawn out affair. The baby walks holding on
to two hands, then one hand, then one finger - and
then progress comes to a stand still. He goes through
what appears to be an interminable period clutching
that one aduit finger.

Whether independent walking is acconiplished at
a snail’s pace or in a sudden developmental burst, the
baby who has just learned to walk demands oppor-
tunities to practice. The first walk is a kind of bouncy
waddle. With feet spread apart and arms in the air the
baby inches forward by rocking from side to side. A
quick reversion to creeping may follow an unexpec-
ted tumble or the sighting of a favonite toy. In the
early stages of walking a baby also resorts to crawling
when he needs to-get somewhere in a hurry.

Just ds soon as the baby has achieved mimmum
balance, he & ready for a new challenge. walking with
spmething m his hands, walking while carrying is a
different skill from the beginning waddle because the
baby cannot use his hands for balance. Like anyew
skill, walking with carrying requires practice and
elaboration. The baby will hold something with one
hand, and then two hands. something smalt and then
something big, something light and something heavy,
something with handles and somethimg that 1s diffi-
cult to get hold of. The very® young baby has
difficulty anticipating weight. and is apt 1o drop the
heavy item he has attempted to pick up.

Another favorite early walking activity is pushing
along a roll toy. Popper toys are quite popular at this
stage as they combine visual excitement with an
mteresting sound. Once again when the baby has
mastered the knack of walking and puslung he enjoys
a vanety of pushing activities - with cartons, chairs,
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carriages, or any large toy on wheels. Pull along toys
are harder to manage than push toys because they are
harder to watch. When a baby first learns to manage a
pull toy he either half walks and half creeps. or walks
and stops in spurts so that he can keep track of the
toy. When he becomes more sure of his walking, he
can walk backwards and watch the toy as he pulls it
along. .

* Whether the baby has mastered walking or not, he
probably will be attracted by a fhght of stairs. Going
downstairs 1s much more of a challenge than going
upstarrs, Charactenstizally parents try to avoid an
accident by teaching the baby how to climb down
stairs. Most of the time it doesn’t work. Parents are
the first to confess that their efforts to teach their
babies a particular technique were not successful, but
that all of a sudden their baby worked out a
technique by himself. Usually the baby backs down
the stairs, although some babies sit on the stairs and
shide from one step to the next.

Sitting n a chair 1s another special skill that some
babies take a winle to learn. When babies first
attempt to get m a chair, regardiess of its size. they
fall anto it or climb onto 1t and hnally turn around.
Backing up into a chair and sutting down directly
requires coordmation and awareness of position in
space. That's why 1t 1s so much easier for a baby to
get himself into a big overstuffed chair than mto a
child size rocker. Generally speakig some babies at a
year are <limbers. others are not. Chmbing 15 not
related to walking. A baby can learn to get from floor
to chair. and from chair to table before he can stand
alone. Conversely, a baby may show no mterest n
chimbing until he has mastered his walking.

A first task for the walking baby may be to
relearn some of the skills he had mastered as a creeper
.- pushing open a door, getting underneath a table or
finding lus way around the house. After all. the
walking baby sees things from a whole new perspec-
tive. A second task tor the walkmg baby s to gather
new nformation about the things around him. As
soon as the baby becomes really confident about
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himself as a walker, he can use his walking skills to
expand the scope of his explorations.

During the first year of life the baby learned
about his immediate world by listening, looking.
feeling, tasting and manipulating, He learned to
shake, bang, rattle, grasp, drop. rub and twist. Jean
Piaget, a Swiss psychologist, calls these ways of
knowing, “schemes.” As a child gets older, he uses his
“schemes” in a mure deliberate way in order to find
out more about his physical world.

Confronted with a new object, a shoe box, for
example, the 12 to 15 month old carries out a series
of experiments. He bangs on it, turns it over, tastes it,
explores it visually, shakes it, and throws it down.
During these preliminary investigations, he discovers
that the box has a top that can come off. He centers
his attention on the task of taking off the top, and
then examines the contents. He pulls out each piece
of tissue paper, crushes it, tears it, and tosses it over
his shoulder. Then he picks up his new shoes, bangs
them agamnst each other, manipulates one shoe,.
rotates it carefully and drops it. In a few months he
nught be interested in stuffing the shoe box with new
toys, but at this age most babies are preoccupied with
emptying, undoing, banging together and pulling
apart. ’

Emptying containers 1s probably the most useful
scheme that the year-old baby possesses. As the baby
empties things he learns the relationship between the
container and what is inside. At the same time he
makes all kinds of interesting discoveries about the
things that he pulls out. Most babies will empty just
about anything they can get to — dresser drawers,
kitchen cabinets, dishwashers, trash cans, a cup of
milk, the gold-fish food. hampers. bookshelves. tool
chiests, purses, ashtrays, sewing ba kets, Once a baby
discovers the fun of emptying something, he makes a
routine out of it. Mothers tell us over and over agam
that just as soon as theyv put the pots back mn the
cupboard. or the books back on the shelf. their babies
are at them again,

'w
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Obviously, the baby’s interest in emptying things
can get to be a nuisance, and most families have to
find a way to keep it within bounds. The most
common solution is to give the baby certain things
that he is allowed to empty - a drawer, a cabinet, a
wastebasket, a purse, or perhaps a bookshelf. Things
that shouldn’t be emptied are put off limits or at least
temporarily out of reach. The good silver is placed in’
a top drawer, the desk drawer is locked, and the tool
box is stored in a closet. A second way to handle the
baby’s emptying game is to give him a variety of
containers to empty. One family that we visited kept
the baby’s toys in a set of small baskets. By
reintroducing old toys or by adding an occasional
kitchen item, the parents made these containers
particularly exciting to empty.

Some babies begin to combine emptying things
and transporting things. Often the baby picks out a
favorite spot to store the things he collects. This spot
may be behind the sofa, on the coffee table, in the
garbage can or the toilet bowl. For exampie, the baby
may be found concentrating hard at removing all the
tissues from the tissue box in order to stuff them one
at a time into the toilet bowl. .

In the process ol emptying everything around him
the baby comes across water. He finds it is a very
versatile toy. You can dnnk it, spill it, pour1t, swish
it, or make it disappear. You can capture it in a
container, and let it spill out again, and most fun of
all you can stick your fingers in it and make a
splashing sound. Once a baby has discovered the fun
of splashing, he 1s apt to find water everywhere — in
the bath tub, the toilet bowl, the gold-fish tank, the
dog's dish, the soup bowl. or an outside puddle.

Another common scheme between 12 and 15
months 15 twisting knobs. The baby 1s attracted to
circles of all kinds — the lense on a camera, the knobs
on the stereo and television, the wheels on a toy car.
He trys to manipulate any dial that he finds. The
rotation of a arcle seems to fascinate a baby. and n
his home many of these circulir knobs control
electrical appliances. The baby gets a tremendously
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exciting effect when he activates the dishwasher or
the radio.

The baby’s attraction to knobs and buttons is
paralleled by an equally strong attraction to anything
that has a “movable” part. For the year old baby
there seems to be an unwritten law — if it moves,
move it — whether it’s the handle of a purse, the door
to the oven, the toilet flusher. or the ashtray on the
car door.

Almost all babies pull off glasses. twist watch
bands. or tug at a string of beads. In the process of
tugging at things to see if they will come loose. the
baby is apt to discover that pages come out of books.
This can start the baby off on a tearing spree that can
be disastrous to a book collection or an older sibling’s
homework.

An old scheme that continues to be useful to the
baby is visual inspecticn. As the baby twists. turns,
and fingers 2n interesting object he inspects it very
carcfully with his eyes. He may also be intrigued at
this age with looking out of the window. Many babies
will stand on the chair or the sofa, press their face
against a picture window and just watch.

The baby’s interest in visual inspection extends
from scanning large spaces, like the out of doors. to
looking at very little objects. He notices a tiny thread
on the carpet or retrieves a single pea from the comner
of his high chair, He may be particularly interested in
looking inside a box or wastebasket and will get
himself in rather comical positions.

As the baby goes about the business of pulling
things apart and emptying containers he begins to do
some prinitive planning. He recognizes that he wants
to get the silverware out of the drawer, the apple core
out of the waste basket, or the flower arrangement
off the table. Each of these objectives takes a
different kind of motor planning, The drawer must be
pulled open before he can get to the silverware. He
must pull lumself up to the table before he can get to
the flowers, or he must tip over the waste basket
before he can reach the apple. Moving from one
disaster area to the next. the parent may find it hard
to appreciate how much the baby 1s learning through
these active explorations. .
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a top. He will enjoy the challenge of
taking 1t off and putting 1t back on.

Try holding your baby’s doll
upside down. What is her
reaction? -

Drop-in game — Make a hole in the lid of an ice e

cream: container big enough for a rubber ball. ._u_.: pillows or bean bag chairs in

Your baby will enjoy hearing the ball drop in ono the corner of the room to give

and working to get it out. child retrieve it. ' your baby some climbing experiences.
v

. ‘ 7

-

EOLLARN Sy oo TR S5

Put a toy on one end of the sofa. Let your
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PROBLEM SOLVING s

/ String up a beach ball for your baby

to swing at. {Plastic holders from
six-packs or net beach bags can be
used to hold the ball.)

" w‘v . e .»wn )

.- v e 3

When your baby has both hands full give him a
third object. Watch to see how he solves the

problem of having only two hands. .

oY - . "
Sw.mnw p - i Put a toy 1n the bottom of a

deep container. Getting it out
creates an interesting challenge.

A box and a paper towel roll make a fine Tie a rope to @ soft doll or stuffed animal. Your
puzzle toy. baby will enjoy watching it swing and trying to
. _catch it.
16 . . -

E

-
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PROBLEM SOLVING

Let your child turn the lights

R
m30<<<o5Umg\:oi”o:”n_o?mmvmnm s on and off. -

around the edge of a container,

Throwing a ball or a soft toy from the
top of a staircase cun be a fun activity.

¢ . i

Teach your baby how to use a
spoon to clang the side of d-pan

' ? i ja v,ln.w.ru*umw OIS et g ik,

: AL T T, 2T

> Tie a ribbon to a favorite toy and hide it.

Filling a contamner can be a < Your baby wiil l2arn to find the toy by .
complicated task pulling or following the string.

"
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Babies enjoy trying to fit several
objects into one hand.

»

\,E“
Put a’favorite toy on a shelf just

high enough for the/baby to
reach up and get t.

Water.play is most excitjng when the
baby has a variety of containers to empty
and fill. 3 .

Turn a container over, and let
your haby line up his cars or
small toys on the top.

A step stool
makes a good
chimbing toy.

o

¢ Show your baby his own picture

91
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IMAGINATION

A butter cup
container with
a little yarn to
decorate it
makes a

fine hat.

%)

O TR

Yy

Lift your baby up and let-her touch .
things that are up high and nqrmally out
of her reach.

.

. A sock doll is an
=" easy toy to make.

Cleaning up
v can be fun.

A simple game like putting
a hat on a doil’s head can
hold your baby’s interest.

Gtve your baby different
opportumitiet 1o use a new /
word, e.g., ‘‘Say, eye’’
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Your baby will enjoy
the family album.

.
-

. -

* e . M A - *
Put your watch to the baby’s ear.
See if he will imitate a ticking seund.

[
Draw a pictare of a face or a ' Talk on a toy telephone. Put
paper plate. Cover an eye or the telephorie down and see f
a nose. Give your baby a turn. your baby takes a turn

IMAGINATION

Babies love jingles with actions tha
go alorg with the words. Rock-a-
bye baby — pop goes the weasel —
and “how big is the baby?” — are

. old favorites.
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By fifteen .Bo::_w,o_a most babies have learned
to walk and are using their walking skills to accom-
plish other goals. The baby walks to get to the things
he wants oi*to get away from places where he doesn’t
want to be. At the same time he has learned different
ways of walking. He can trot for a short distance ina
game of chase or dawdle along when his mother calls
him to beakfast. > .

Parents often remark that when their babies gain
control ©f walking they seem ‘to grow up ail of a
sudden. In part, of course, this is because a baby
{ooks older when he’s walking than whep he’s
creeping or just learning to walk. But if’s also due to
the baby’s change in perspective. Clearly now the
baby sees himself as bemng like his parents and he tries
to confirm this perception by doing grown up thirgs.

Many of the demands of the fifteen- to eighteen-
month-old baby stem from this desire to be like a
grown up. He wants to drive the car, talk on the
telephone. push the vacuum cleaner, or run the lawn
mower >Th.se demands for adult privileges are most
insistent at meal time. The baby sees his parents and
siblings sitting 1n chairs around the Kitchen table. He
wants {o get out of s high chair. and sit at the table,
too. He 1nsists on feeding himself jello with a spoon,
or holding his mother’s cup of hot coffee, or eating a
pece of mnwﬁx that 1s on his father’s plate. Aithough
the persisient demands of the baby can cieate a
problem, they are certainly a healthy sign. The baby
sees himself as being like a grown up and entitled to
grown up privileges.

Tius emerging awareness of himself as a person 1s
apparent in much of the baby’s play activity. Al-
though he continues to oyv_c:w lus immediate sur-
roundings he 1s aono_:_sm more selective about, the
things he gets into. The articles or tools that his
siblings or parents use take on speeial value. He tries
to get hold of such things as wallets, ‘keys. screw-
drivers, lipsticks.” pens. matches. telephones, records.
Bmmmm_.:om. and razors, He is constantly alert, watch-
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ing how adults use thungs. and waiting for a turn to
try. Whereas the year old tried out all his mampula-
tive schemes on every object he found. the fifteen to
eighteen month old child is especially interested in
imitating the way adults use an object.

As the baby expands his field of exploration and
becomes more nterested in copying adult activities,
the question of limits comes up. Each family is faced
with a series of decisions to make. What sorts of
things will they allow the baby to do. and what sorts
of things will they stop? How will they keep the baby
from getting mto things that he can destroy or things
that might be dangerous? Should they put everything
out of the baby’s reach. watch the baby at all times,
or try to teach the baby what he can play with and
what he cannot? Ordinarily parents Will decide to
keep things that are dangerous or very valuable out of
the baby’s reach. At the same time they will leave
some things within reach that they don’t want the
baby 1o get into. In this way thd baby can have
opportunities to learn the meaning of “no” without
the risk of an acaident.

Although the exploration of objects and their
uses occuptes a major portion of the baby’s working
hours, 1t 15 only one aspect of his exploratory
behavior. A second area of exploration is social. The
baby 15 becoming more”and more interested in
explonng ‘the effects he can have on other people.
Can he make people react to crying or yelling? Can he
get people to pay attention to him by shouting.
showing off, or imitating their gestures® Can he make
people react in an interesting way by pinching.
poking. yelling or hugging? Can he make people do
the things he wants by pulhing, hitting. whining.
crymg or smiling?

A baby whose parents set up consisient and
reasonable hnuts learns several things through his
explorations. e learns that he does have the power
to effect other people. but that this power is not
without hmits. He can get his father to let him taste
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his dinner. but he cannot get him to give up his whole
dimner. He can play .and kick and fuss for a while
during a diaper change. but if he acts up for too long,
his parents will hold him down firmly and the diaper
will be out on.

The baby 1s also learming that certain techniques
for affecting people work better than others. He may
learn that he gets things faster when he cries than
when he hits, or that people pay more attention when
he laughs than when he screams, Some babies learn
that different people react in different ways — crying
may produce a desired outcome with a grandfather
but not with a father, Hitting may bring a laugh from
Daddy but make Mother very angry. It 1s much easier
for the baby to learn effective social techniques when
parents can agree on wiiat the limits are.

At the same time tihat the baby explores his
power to effect other people. he exerts himself to the
hmits of his own power and ability. He pushes and
pulls, Tugs and carries, opens and shuts. climbs up and
shdes down in a constant effort to find out just what
he can do. Eventually he reaches the limits of his
endurance, but he 1s too keyed up to agree to a nap
or to go quietly off to bed. The end result oftenisa
temper tantrum or a burst of uncontrollable tears.
Some babies fall asleep after a few seconds of crying.
Others need help mn settling down before they can fall
asleep. Agam. each fanuly finds its own way of
helping their baby handle his exhaustion. Relaxed
pacing duning the day. and establishing a workable
routine help prevent this build up of tension,

Wiute the baby at this age presents hus famuly with
many new challenges. he is also an entertaimng
companion. A dehghtful aspect of his self-awareness
is hus growing sense of humor. He realizes that he can
become the center of attention, and he enjoys the
role. He dances to music now, not just because he
can, but because he emjoys the applause. After a
performance he looks around the room to sce the
effect he has created. Once he has captured the
attention of his audience, he performs his entire
repertoire. This repertoire may consist of a bouncing
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up and down dance step, a tilt of the head. a half way
summersault, swinging arms, turning aroundn a circle
or perhaps crawling on the floor. This reversion to
crawhng as a joke shows the baby’s awareness that he
s really too big to crawl. In other words. the baby
makes a distinction between the baby he was, and the
child he is now.

Living with a fifteen to eighteen month old baby
is never a dull experience. For some parents it is a
favorite age. They enjoy the opportumty of inter-
acting with their baby in new and different ways. and
are fascinated by their baby’s new discoveries and his
growing sense of humor. Other parents find that the
baby's constant activity, and obstinant testing of
limits makes him hard to cope with. In large part.
parents’ reactions to the baby at this age are
influenced by their baby’s own temperament. A quict
and placid baby. a baby who accepts himits without a
struggle, 1s easier to manage than an active and
determined baby who 1s constantly testing lirats.

LEARNING ABOUT SELF AND OTHERS

Between 15 and 18 months a baby develops a
personal relationship with a wider circle of people.
Althbugh mother and father ar2 suil  the most
mmpurtant people mn s hife, he ussociates special
games and activities with other relatives and family
friends. Perhaps he hikes to climb on his grandfather’s
lap and retrieve a pipe trom his inside vest pocket. Or
maybe he encourages his aunt to sing to him by
cathng her "la la.”

The baby also s less afrard of strangers. it is
common for babies it this age to hand a toy to a
stranger. Somettmes the child extends the toy and
then decides not to give it to the stranger after ali. At
the other extreme an 18-month-old child may bury a
friendly wistor with favonite books. trucks, and
stuffed animals. This 1s one way for the child to invite
the stranger to talk with him. A less direct way to
attract a stranger's attention 1s to scatter toys around
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the room. The child may not be bold enough to ask -
the guest to admure his toys, but he can communcate
the same kind of message by scattenng.

As w all areas of development. the baby’s
progress in soctal relationships 15 not smooth and
steady. After a period of sickness or an upsetting
separation, a baby is hkely to become more attached
to hus parents and less willing to nteract with other
people. The child s not able to understand the
reasons for separation or sickness. and therefore
interprets 1t as a kind of punishment. He becomes
more dependent on his parents because he s afraid of
losmg their support. At the same time he becomes
angry at beng pumished. Parents are often surprised
by this combination. The child is whiny and clings to
them, but he also 1s aggressive and tnes to jnt them.
Their contusion 1s even greater when they have been
especially nice to the child during a recent itiness.
However, parents must remember that a child may be
blanung them for circumstances over which they had
no control.

The baby who becomes more dependent on his
mother may reject another relative’s at:empts to take
care of hum. The baby may develop a preterence tor
males or for females. 1t 18 disturbing to parents when
a baby becomes fess fnendly toward well meaning
adults, it also 1s disturbing to relatives when a haby
seems to reject them. Usually however, these periods
of withdrawal by the baby are only temporary. Once
the baby regams his sense ot secunty, he will be
receptine agamn to relatives and famidy {niends. The
important thing 1s to accept the baby’s teehings as
gracefully as possible. The baby widl be impolite at
tumes, but at this age he s not able 1o understand the
1dea of courtesy.

As the baby becomes more aware of hinselt, he
naturally learns to express hus techngs more toree-
fully. Most babies learn how to use “no™ between 15
and |8 months, althongh they have understood the
meanng of “no-no’” tor many months. When the
baby has mastered “no™ he can use 1t the way that
he has heard 1t used. He sees the cat on the dming
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table and chases it off yelling “no-no.” He may even
touch an electric cord and say “no, no” to himself,
This imitative use of “no” is easy for parents to
accept. Eventually, however, the child begins to use
“no” to defy his parents’ requests.

Usually this process is gradual. Between 15 and
18 months the child says “no” in specific situations
that arouse strong feelings. He doesn’t want to leave a
park, he doesn’t want to cat his egg. Later in his
development the baby will experiment with “no,”
saying it automatically to every request in order to
see what will happen. !

Most parents realize that the baby’s ability to use
“no” is-a healthy sign. After all, “no” is oae of the
most useful words™mn any language. Any of us would
be severely handicapped if we were not allowed to
use such a word. On the other hand, parents are faced
with a difficult situation. The baby is not old enough
to understand the reasons behind a request, but he is
old enough to reject it.

There is no simple solution to this problem.
However, there are two rules of thumb tlrt make
sense. First, parents can limit their requests to those
that are most important. If a child cannot understand
the reason for most requests, one way to ease the
situation is to make fewer requests. There still will be
many requests, dozens of theni each day. But dozens
each day are preferable to hundreds.

Second. parents can help channel unacceptable
activities into acceptable alternatives. Most parents
disapprove when a child picks the leaves off house-
plants, throws breakable dishes, or pours milk on the
rug. Yet activities like these are acceptable in certain
circumstances. Parents encourage children to pick
dandelions on the lawn, they show children how to
throw balls or to pour water in the bath tub. It all
depends on the circumstances.

Although a child between 15 and 18 months
cannot understand the reasons behind his parents’
rules. he can learn to distinguish between different
circumstances. He can learn that picking dandelions
and weeds is different from picking leaves off

5 -

houseplants. He can learn when tearing, throwing, or
pouring is allowed and when it is not. Of course,
these rules are not ecasy to learn, nor easy to teach
either. It takes a lot of time and effort to redirect a
child’s urge to explore into appropriate activities. For
example, it is not easy to think of an acceptable
activity’ that can take the place of playing with
electrical outlets. Perhaps the child can be interested
in other poking activities, such as putting keys in
keyholes or shapes into a sorting box; or the child can
be interested in electrical switches instead of outlets.

In some cases no idea will work. The child insisis
on playing with the outlets, despite the fact that
alternative activities have been encouraged and he has
been spanked for playing with the outlets. In such a
case the child’s ability to ray “no” has resulted in a
serious confrontation be reen parent and child.
Although this kind of com’icntation occurs in every

family, the parents’ goal should be to avoid creating
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one whenever possible. Once the confrontation
develops, no winners emerge. Either the child, the
parent, or both lose some of their self dignity.

The child’s ability to say “no” is often expressed
in regard to eating and sleeping. The baby who always
has gone to bed without a fuss may refuse to go to
bed. Bedtnme can become a nightmare for the whole
family as the parents try out different techniques for
getting the baby to sleep. Some families feel comfort-
able using very supportive techniques — like rocking
the baby to sleep, putting him in their own bed,
reading him stories, leaving a bottle in the crib, letting
him fall asleep n the hiving room. Other families feel
more comfortable if they do not establish a pattern
that could be difficult to break. They let the baby cry
himself to sleep. It is important to remember that the
baby’s bedtime revolution stems from his desire to
control his own fate. Why should he have to go to
sleep when his parents tell him, why should he have
to sleep alone? Each family decides for itself what
kind of compromise can be struck between_the
feelings of the parents and the child.

Lating problems are easier to solve than sleeping
problems. Once the parents are convinced that most
babies have a drop in appetite during the middle of
the second vyear, it is easier for them to accept the
baby’s rejection of food. It is more difficult to accept
the fact*that babies do not have good table manners.
Fingering food, smearing, poking, squeezing, drib-
bling are interesting activities. and now that the baby
is less hungry, he'd rather play than eat.
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In many families the dinner hour is the best
opportunity for the baby to see his father. Shortly
after dinner the baby may go to bed and not see his
father until dinner the next day. The baby’s need for
attention from his father may conflict with the
normal dinner routine. A baby between 15 and 18
months has learned that he can get attention by being
mischievous. In some cases a baby may drop food or
pour milk in order to get his father’s attention. In
other cases he may expect his father to feed him or
he may want food from his father’s plate. If the baby
is removed from the high chair, he may start some
kind of disruptive activity so that his father will stop
tatking to his mother and pay attention to him.

Once again, each family finds a different solution.
Some families allow the child to play with his food
and stay at the table. Other families feed the baby
first and eat dinner later. Sometimes the father takes
an active role in feeding the child or allows a child to
stay up later so that he can see his father after dinner.

“¢ 3

The baby’s ability to say *“no’ seems very
negative in one sense. In another sense it is a sign of
trust. The typical 15 to 18 month old who is learning
to defy his parents 1s quite docile around other
adults, even familier ones. The baby does not say
“no™ very often when other adults ask him to do
something. During thisage he may begin to hit his
parents in anger. but he does not hit other adults. In

~other words, the baby is negative toward people he

trusts. He is not afraid to say “no™ or to hit his
parents because he trusts that they will not hurt him,
Only later will he gain enough confidence to defy and

" strike out at other adults,

The ability to say “no™ s part of a larger pattern
in which the baby learns to express his feelings with
words. Many babies between 15 and 18 months iearn
to say “more” or *‘gin™ (again). This kind of word
can be used to get more food or to have an interesting
actwity repeated. Often babies say “da.” “see,” or
“hear.” which allows them to call an adult’s attention

to an interesting sight or sound. The child 1s able to

0
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express the feehing - “there goes something that
excites me.”

The baby contutues to add the names of objects
to hie speaking vocabulary. Hhs abihity to nutate
words becomes more precise. Children vary wadely i
their language development. and grls  generally
develop ember than boys. Usually, however. the
explosion of new words that charactenzes language
development does not occur until 18 months or later.

Parents sometimes are concerned when-a new
word 1s dropped and seemingly forgotten after several
weeks of use. It 1s believed that a ¢hild’s vocabulary is
very unstable at this age because word mieanings are
not fixed. The child seems to change the meaning of a
word from one situation to another. Whether or not
this 1s the reason. it is normal for children to drop
words they previously have learned.

Parents also are surprised by how long it takes
most children to combine familiar words into a
sentence or phrase. 1t 1s not unusual for a child to
have a hundred word vocabulary before combimng
two words at one time. There is no clear explanation
for this fact. Apparently a great deal of organization
must take place in the clnld’s mind before he can hnk
two famihar words together.

Some children learn whole phrases between 15
and 18 months of age. Through imitation a child may
learn to say something like *‘catch the ball.” or “pick
me up.” These phrases invoive niore than one word,
but they are fixed. The child cannot change the
phrases or use the words n other phrases. Each
phrase isike one big word.

There 1s some evidence that children develop
language by expanding either thewr single word
vocabulary or their phrase vocabulary. Children who
use ianguage to express needs and destres are thought
to speak in phrases. Children who use language to
comment on objects around them may use more
single woras.

Between 15 and 18 months 2 baby learns that
other people have distinct names. He may begin to
call the members of his family and the fanuly pets by

~
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name, A favorrie actvity s looking through a
photograph album dnd piching out tanhar faces. The
baby may recognize his own picture, and it i hikeh
that he will begin to notice baby prctitres on food

boxes.

Part of the child’s mcreased selt awareness s g
new appreciation of ht body. He pokes his fingers in
lus nose and mouth, mvestigates Ins ears, his toes, his
hawe. He may  develop the habit of rubbmg his
gentials, Durning this period babies often dewmonstrate
that they see a connection between thetr own bodies
and those of other people. The baby may touch hi
father’s nose and then touch his own, o1 he man
pownt to s mother’s navel and then to his own A\
the cinld hscovers more parts of his own body | e s
excited to find that there i 4 corresponding part on

other people’s bodies.

The typical 15 to I8 momth old carries the
connection between himelf and other people one
step further, He tries to do the thmes that other
peopte do. The hild at thiy age v determmed 10
participate m any
When Ins father gets out his tools, the baby immed-

adult activity that seems mmportant,

ately picks up a4 hammer or screwdinver and pokes
and taps on whatever s bemg tined  He s kel fo
msist on tryving the vacuum cleaner, the scisors, the
pens, the ty pewnter, Some macinnes tnghten hun bat
i most cases the child s more than witling to operate
machmes hhe the sewing machme or the hair diver, it
given the shghtest encouragement, the child will stand
at the sik and “wash™ dishes or iy 10 cook on the

stove .

Fhe dald's destre to mmmtate any aduls actinaty can
be s much of 4 nusance as his constant exploration
toas ditficudt, and even dangerous, tor the child to be
undertoot ait the tme. Sometimes the Child s willing
to mmitate an older biother or sister, whidh takes the
pressure ottt the parents I other cases the Jhild
under supervision, can be alfowad 1o particpate b
not too mconvement tofet a child scnibbie on g hhank

wites o the seid

Jdeckbook while the pae

<

cheekbook. A child can ninse the non-hreakable pans
white the parent washes the dishes.

To some extent a child’s dewire to participate can
be directed mto wmagmatne play. The cild who
not allowed to use the real telephone can talk on a
toy ielephone. The child who cannot really help take
care of ¢ baby sister can wash and feed a doll At this
age the cluld’s pliy with dolls, toy cars, and tefe-
phones v fargely  mutatinve, There net much
tmagmation msolved. but the child still may teel that
he s participating m an adubt actinny .

Just as 1t was mimporant to nurture o child’s
esploratony st ar an earlier age. 1t 1 important
At this age to support his attempts to be recognized as
a4 full-fledged human berng, Otten the chuld’s desire to
participate can be used to counteract undesirable
exploration. A child who imsists on pulling Teaves oft
plants can help with the adult actmity ot watenng the
plants. The (hild who Keeps emptying the kitchen
drawers and cupboards can help put grocenies. dean
dishes, and siverware back mto these same drawers

and cupboards.

Between 1S and 1> months the child’s ability 1o
manipulate other people becomes quite apparent It s
east to emphasze the negative side ot th behavior
The first real tantrums appear when the civild fearns
to use tedis to get his owp way, O course. the Jdald s
st statttags and he wall Keep retinmng these tech-
nigues ito gdulthood

However, there also s much 1oy and humor i the
child's marnpulative ettoris, Duning this age the Chald
fearin 1o fease. A\ fVOre game s tunimmg away 11om
mother or father i hopes ot hemmg Chased. The baby
rans ot when s pardiits wre tiving 1o diess him, he
tans behind counters 10 the dep atment store, Al the
while the baby fanghs aind crows i debight The Jutd
learns to show ott He otten takes center stage and
mahes 1 dehberste atterspt 1o play for the gallen
JTrppree peghng swageening

Showing off has negatne svatones tor adults, but
the show ofi hehavior of an IS month old baby s

unnersativ loved The by v soalne trvmg with it




his might to be a person. And there is genuine
communication between the child and alnunng
parents, They share a feeling of excitement and good
humor. For the moment everyone 1s on the same
wave length and it 1s a wonderful experience.

DISCOVERIES AND ACHIEVEMENTS

Fifteen to cighteen months 1n some ways 15 a
period of consolidation. The baby 1s consohdating his
walking skills, and using this skill to increase his
understanding of the physical layout of his world.
He’s still apt to walk with legs apart and arms held
up, but his balance is definitely better. A remarkable
ability that babies have at this age is the ability to
squat down or: the floor. play with whatever 1s there,
and pop right up again.

A baby’s joy with emptymg things continues
through the ecighteenth month. However. mstead of
being the baby’s major scheme, emptying 15 only one
of several schemes that he uses as he evplores.
Sometime during this three month period. the empty-
g scheme is paralleled by a filling up scheme. The
baby becomes just as intngued with putting things
mstde other things as he once was in emptymng out.
At this point a wastepaper basket takes on special
value. As a matter of fact the baby may come to
rezhize that every house has a wastepaper basket. and
it may be the first thing he searches for m checking
out a new héuse. When a baby becomes mterested n
wastebaskets. checking the trash before dumping 1s a
good idea. The baby's 1dea of what should be put m
the wastebasket nught not comcde with the ideas of
other family members.

The haby’s interest tn putting things inside other
things 1s not linuted to wastebaskets. He may want to
stuff his shoes with orange peels. hns crib with stuffed
animals or fus mouth with crackers,

r
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The baby 15 constantly trymg to fit things mde
other things  though he may not have 4 clear 1dea of
what can fitinto what, He struggles to get 4 large hair
toller inside a smalfer one. o1 a bar of soap down the
bathtub dram. He » mingued with the 1des of
stickmg 4 serewdriver inte an electric outlet, pokimng
hus finger miohus ear. or poking astick mside the gnill
of a raditor. He may attempt to put a key 1 a
key-hole. or 4 peg m a peg board but has difticutty
finding the night angle. He alvo has problems with any
hid of task hke serewing a hid on a bottle or turning
a key i a mechanical car where one hand does the
holding winle other hand mampulates.

Mamy babies at this age wiil choose a particular
place m the house 1o fill up with sttt They
methodically transport all Toose stems that they tind
around the hous. 1o this patticulzr spot. so that
parents know Just where to look for their misplaced
wallet, or the ey to the tamily car.

A different kind ot expermentation that often
goes onat this age s tapping, The baby likes to get
hold ot any type of stek and we 1t 1o tap on the
turniture, the floot. or an older brother, e s not
g a toohn the reat sense becatse he doesn™t have
A objective inomind. but s asistent tapping on
anything and evenything, certamby foreshadows the
purposeiul use ot tools.

Many babies at this age are getting the 1dea of
blowing. They hke 1o blow out matches, blow on
balloons and blow bubbles i a glass through a straw.
Blowmg through a ~traw may begin as ntation with
the baby tiyig to sip through a straw hike an older
sister But once the baby discovers that he can blow
bubbles w4 glass he may continue to blow just
because 1t v tun. Babies don’t make much ot a4
dintinction between the tunctions of mouth and nose,
and very otten you will {find a4 baby blowing on

flower when he s told to smeli i,
At the same tne that the baby s evplonng hus

surtoundmgs he s explonmg his own musdde power by
challenging himselt. He constantly s tiving 1o tind
out pust how strong he s how big a hoy be van pick
‘:_ﬂ what wze chair he can push., how toud he can
sarean, how many tovs he can CHEY aba time,
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Watching a baby struggle to lift up a heavy

suitcase or push a chair through the door makes the
adult wonder why the baby has to do everything the
hard way. Why must he carry a teddy bear, truck, and
cigar box all at the same time? Why must he go after
the ball that’s on the very bottom of the toy box”
Apparently the baby needs to find out and challenge
‘s physical himts just the way he has to find out and
challenge the behavioral Iimits set for him by adults.

Babies that learn to walk at a year often have
reached the chimbing stage by the ume they are
fifteen months. Once the baby has mastered 1 first
climbing feat, he has to practice s new skill. This
practice inctudes all kinds ot varations. He chimbs on
charrs. sotas, tables, a daddy lymg on the floor. Some
babies at this stage manage to climb out of cnibs lugh
chaurs. or stroliers. without reahsing how hard the
floor 1. Purents may veed either to rase the sides of
the vrib or lower the mattress to keep the baby from

and sorts out textures that delight him. anmuse him or
displease b, Most babies fike smooth sott tungs
like sk, hair. ace-cream, polished rocks, or stutted
anmals. They are mingued by unusual textures -
sinbby beards. or tlower heads They otten dishike
things that stich to therr tigers ke mud. glue or
hovolate pudding, Tins dishke of dirty fingers has
hittle to do wath the baby s wanting to be dean. Tt
much more hikely that he needs Jdean fingertips to
carry on his explorations.

The texture ot tood s parncularly important to
the baby at this age. He s learming now to chew and
swallow g variety ot table tood, and 15 developmg
some detintte hkes and dishikes. Ordmanty . a babyv's
dishike Iist 15 deternuned by texture. Strawberries,
tapioca  pudding, spmach, jelto, egg whites. and
unstramed  orange  juice  are  otten  emphatically
rejecied. :

Textures under foot can be as mmportant to a

falling out. Occastonally, a baby becomes so adept al : baby as the textures of the teod he eats. Some babies

a bed.

Once the baby has learned 1o chmb on things he
1 ready to use his chmbing skill to accomphish other
goals. He chmbs on a lvtng room table m order to get
4 hand in the Gsh bowl, or he chmbs on the cornes
charr 1o mvesugate the telephone. For perhaps the
tirst tume m his young hie, his parents, who bhave
always been supportive of his efforts to practice new
skails. are now hedging him i with gadgets, barners,
and “no-ne’s.” The basement statrway 1s gated  the
bathroom cabinet s tocked, and the telephoae in the
Kitchen. just & hichen chair out ot has reach, has tor
some untathomable reason been placed off himiuts.
The trustration of all these restraints, combimned with
the trustration of not alwayvs Knowimg what he wants,
wah creale some tough movements for an energetic
youngsier,

A somewhat safer exploratorny mterest ot the
baby at this age mvolves teeling difterent tetures,
The baby rubs s fingers aeross alb kinds of surtaces,

" chimtung that the only really safe thing to do s to C“ﬁ.,.%»m refuse to watk on grass, athers don’t hike cement. and
L2 A .
lower the ¢nb side completely or change the baby to e ‘ many a tamily has dragged their baby to the beach

only 1o find out that he hates to walk on sand.

As the baby carries out his vartous explorations,
he s imcreasing his understanding of the space around
his house and the objects within that space. He learos
to get trom room to room, and knows how to huat
through the house tor a mstng parcot or sibling. 1
there are two enirances mto one of the rooms he
might discover how to get back to ks starung pomt
by gomg out one door and back through another.
This Kind of arcle game can Keep him busy for
several minutes.

Ewsentally . then, tifteen to eighteen monthis s o
penod m which the baby s carnving on extended
explorations of hes surroundings and attaching mean-
mg to the things he tinds i terms of therr use and
their user. These meanings are still abbreviated  the
vacuum cleaner 15 1o push, the towel s to rub on the
dishes, the toilet s to flush. At the same time the
baby s becomimg more aware of hunselt as 2 separate

person, with power. potentials and hunations,




Cut the side out of a half gallon milk
carton, and plant seeds. When the seeds
come up teach your baby to touch the
new plant gently
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Make yourself an
apron with zippers,
buttons and laces.

you get dressed.

Keep your baby’s toys in several
small baskets. He will learn to fill as
well as empty.

& A E

Plate several small toys including a squeak toy under
the rug. While your baby s not watching, step on 1t.
See tf your baby will look for the squeak

)

PROBLEM SOLVING
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Let your baby wear an apron
with pockets. He will enjoy
hiding tis toys inside.

: .
Make a boat out af a pint
size muik carton -° and use

Sraws as a mas®
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Go on a nature walk
in the back yard. He
will enjoy filling his
pail with rocks, i
grass and leaves.

Put some raisins inside a jug.
Let your baby figure out how
to pour them out.

See if your baby can
fit a small can inside
a larger one.
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Make a long pull toy out of empty contaners.

b s

Decorate some cans and let your baby
stack them up. -

v

IC

Aruitoxt provided by Eic:

26

E




Wear an apron with pockets,
and hide a toy inside.
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Give your mmc< a wet sponge
and let him wipe the floor.
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w Make balls cut of
crushed paper for a safe ) -

£, 1. ey
and stmple version of a b R R A S S

g

: basketball
Make a simple inset puzzle.

PROBLEM SOLVING

Give m::

e by D

¥, cor 2y
d72 basket or drawstring

bag and a large ball. Sée if he can
fit the ball into the bag. «

Empty lemon juice or mustard containers
: make a good pull toy.
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Screwing a hd on’
a bottle s easrer if
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Let your ctuld put a long .
necklace into a SR
- . 3
small-mouthed juq Let your chifd experiment W.-\\ : X L~y . ? .
| vitth dropping blocks, spools ¢ - p L OSSR ) Make a hilt for your
| and straws 1nto a narrow ~7 youngsier toroll hus
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. f: A patch of linoleum can
inspire some
interesting play.

3
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Save yaur empty
containers. Your baby

is beginning y& pretend. ’
2.

IMAGI
This 1s a fine way 1 e o
to get the dusting 4

done. ?

’

Invite your baby’s doll to lunch.

Make a folding screen by covering
tag board with aluminum foil. Your
son will enjoy looking at himself in

this cafe double mirror.
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A cardboard tube
from paper
towelling or
wrapping paper
encourages
imaginative play.

At R

o <
sybrA Skt
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. Let your baby
~— \ give "Polly a

% cracker”
Help your
baby find . : ; * Pie plates
familiar - . = make good symbols. -
pictures. . ko -
Lo
A - WLF.-.%. wluhxﬂ :Mr .-
, A Give your baby some
balloons. She will play
Let your son water his plant. with them in many different vays.
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strap can inspire

A briefcase and a mmmo* keys
encourages-imitation.

R ke

If your baby _‘mﬁma. having hi

s hair
brushed give him-a chance to brush
his doll’s hair.

A paper plate on
a stick makes a
fine doll.

A bag with a shoulder -

charge cards and your baby wil
- . g

IMAGINATION

1

Save your old wallet. Put some
family photos in place of license and
I love it.

L=
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IMAGINATION

When you and yout son play
with trucks or traims show
him pictures of real trucks
or trams

Make your baby his
own book with a
variety of textures.

b
Make a simple finger puppet

Put an ankle bracelet with
bells on your child’s leg. It
will jingle as he runs or dances.
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An &m_:omz.q:m::_.o_m baby sits on the floor and
holds the telephone up to the ear of ius stuffed dog.
It takes some reflection to recognize how sophisti-
cated this kind of play actually is. The baby is
recognizing that a telephone 1s something that talks
to you, that the ear is the part that does the listening,
and that the flap on the side of the dog’s head is an
ear. When the baby places the telephone to the dog’s
ear, he shows us that he has made all of these
generalizations and can put them together m his play.
This kind of imaginative play signals a new level of
thinking that begins to appear between eighteen
months and two years. In essence, the baby is holding
an idea or concept in his head. This concept is not
bound up with the particular. An ear is not just his
own ear — it is a thing that you hear with. The baby
is thinking on a symbolic level.

Just as the eighteen-month-old baby demonstrates
a new level of thinking n his imaginative play, we are
apt to see a real spurt of growth in the development
of language. Many babies are now gomg through a
naming stage. where a favonte game is attaching a
name to a thmg., The connection between name and
thing may be emphasized by the baby’s touching wit h
one finger the thing that he names. Some babies
mterested in naming objects will use a question form
like “whatsit?” or “Itsa””’ when they want to know
what something is called.

As well as making new connections between
things and the names they are called the baby is
learning to associate a tool with the function 1t
performs. At a younger age the baby’s use of tools
was purely imtative. His sister was mowving a crayon
up and down the page. and so he wanted a turn, Now
he wants to play with hss sister’s ciayon so that he
can make a mark on the wall or cover up the wnting
in his mother’s address book. He wants a key to open
the briefcase, a sponge to soak up his midk, or a
toothbrush to brush his teeth. He uses other tools in
the same way. He 1s not mterested in what hi

46

18-21 MONTHS
OVERVIEW

scribbling represents. but his scribbling does have a
definite purpose.

As the baby becomes more adept at using a
vanety of tools, he naturally wants to do more things
for himself. He wants to feed himself soup. put on his
own sock, put the record on the turntable. pour his
own mulk, and cut his own piece of meat. Sometimes
there is a conflict between the baby’s mtense desire
to get something to work and hws equally intense
desire to do it by himself. The buckie won’t go in the
shoe, the zipper won't pull up, the key won't fit
the key hole, the flap won’t go down on the raisin
box The baby is torn between wanting an adult to
help him and wanting to do 1t by himself.

Parents find themselves in a na:wm position. The
baby gets angry tf the parent withholds his help, but
he also gets angry when the parent provides the help.
It takes quite a bit of ingenuity to provide the baby
with opportunities to do things for lumselt within the
limits of lus capabilities. No matter how hard the
parent tries to find toys. play things or household
tasks that the baby can manage by himselt, mevitably
the baby will frustrate himself with a challenge he
just can't manage.

The same kind of dnve that puts the baby n
frustrating predicaments makes him fun to watch, He
i constantly perfornung new feats that show how
much he has observed of adult behavior and how very
well he can minuc. The baby may come out of the
closet weanng his mother’s wig or shuffimg along 1n
his father's shoes. Or he may pick a dandehon from
the backyard and “plant™ st mside the wy pot. This s
more than simple mutation. It’s the baby 's interpreta-
tion of what an adult does.

Many parents have mdicated that thew eighteen-
month-old baby is interested m watching children’s
shows on television, When we ashed parents what
program their baby bked most. the most irequent
answer was Sesame Street. Several parents descnbed
their babies as laughing at cartoons or singirg along
with commercials. Occasionatly @ baby 1denufies a
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particular puppet or ammal, and watches selectively
for his favorite character to appear.

The fgcv\.w mterest in watching television s
usually paralleled by an mterest m children’s books.
Most babies at this age do not hike having a whole
story read to them. They enjoy picking out and
pomnung to famithar pictures or histeming to an adult
talk about familiar pictures or events.

The struggle for autonomy ts a major thrust of
the second year of life. It seems to reach a agh pomnt
between 18 and 21 months, We have talked about the
conflict that anses when the baby can’t do something
by himself, but doesn’t want to ask tor heip. Other
conflicts arise when the baby tests out his power to
make decistons for himself or to make other people
do what he wants. Often the baby will use “no™ just
because hz can. lis parents may ask hin to show
Nana where lns ear 1s. He shakes his head and savs
“no” m an angry voice. Actually the baby has no
objections to touching his ear. but he needs to say
‘no” to the request i order to establish hns power,

Another power struggle takes place when the
baby's msistence on domg for lumself interteres with
family plans. For example. Janet's fanuly may be
ready to go on an outng, but Janet 1s standing m the
doorway screaming at the top of her lungs. The
problem 1s that she can’t get the zpper done up on
her jacket and she doesn’t want anyone to help her.

An almost equally exasperating aspect of the
autonomy struggle 15 the baby’s wabtity to make
chotces. The parent asks the baby 1 he wants a
cookte or lolly pop. First the baby says. “cookie™ bitt
as soon . he gets the cookie he wants a follypop. The

«

parent patienthy takes away the cookie and gives um
a loltypop but now he wants the cookie agamn, The
problem s kgt the baby wanis the right to choose
but does not want to mike a choice. From has pont
of view he doesn’t have a chosce unless he can choose
them both

This peniod of development can be ditticult for
the whole tamnly. The baby s stiugghng both to be
independent and to control people He does not have

a realstic dea of his own capabidities and doesn’t
know how to accept help when he needs 1. The
parents, too, are in an ambivalent position. On the
other hand they waat their youngster to be independ-
ent and self-suffictent. On the other hand they miss
therr loving and comphiant baby. The child’s new
demands for-autonomy. his constant no's, his refusal
to accept help. and his mabihty to make choices
produce some trymg moments. And vet. «f the family
can tolerate these difficult moments, 1t 1s a particular-
Iy exctting period. Suddenty the baby has developed a
sense of self  a recognition of his personal rights
and privileges. In a period of just a few months the
baby who could be fondled. fed, and put to sleep. has
become a competent, self-willed voungster who must
be dealt with on hus own terms.,
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LEARNING ABOUT SELF AND OTHERS

.2

decided the child should wear the blue shirt, they do
not give him a choice between blue and red.
Giving a child some choices does not eliminate
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The self awareness that develops between 15 and

18 months lays the foundation for the child’s efforts

to be autonomous between 18 und 21 months.

Autonomy is a large word that means getting your

own way, being able to realize your wishes. Often

autonomy is identified with independence and power.

However, autonomy also involves dependence und

Iimatations. In the real world a person’s desires must

be adapted to the needs of other people and to the

physical limitations of things. True autonomy is a

balance between feelings of independence and de-

pendence, A child needs to depend on other people as
well as to be self sufficient. He needs to recognize

both his own power and its limilations. Obviously -a

chiid does not acquire autonomy overnight. The

balance between independence and dependence con-

tinues to be an issue between parents and children at

all ages. Yet between 18 and 21 months many
. children impress v..,:o_:m with their ability to assert
themselves and to make decisions for themselves.

The eighteen month old child is beginning to
make choices 1n simple situations. Like any skill.
making a choice mimproves with practice. 1t 1s a simple
matter for a parent 10 give a child options when
teeding or dressing him - “Do vou want milk or
jurce? or *Do you want to wear this red shirt or this
blue shirt””” At first the child may not understand,
but gradualty he will learn how to make a decision.

Feelings of autonomy, of being in control, are
oftén negative at this age. he child asserts himself by
resisting someone else, He refuses to obey his parents.
he fights with Ins brothers and sisters over toys.
Encouraging a child to assert lmmself by making a
choice helps the child develop positive feelings about
autonomy. Naturally parents do not ask a child to
make chowes he cannot understand. Even more
important, they do not offer the child a choice when

they atready have made a decision. 1f they have
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conflict. In fact, it may increase conflict. As the child
develops more confidence in his ability to direet
himself, he may resist parental requests more fre-
quently. *“No” may become a habitual response to
every parental request.

There 1s no magical solution that will resolve
these conflicts. Both children and parents are going to
lose their tempers from time to time. However,
parenis can keep the word *“*no” from turning into a
highly charged symbol. Sometimes they can ignore a
child’s “no.”” For example. suppose a parent suggests
a new way to play with some blocks, and the child
says “no” and pushes the blocks away. The parent
can 1gnore this mvitation to argue, and more than
likely the child will try the parent’s suggestion a lew
hours later,

On other occasions parents can turn a child’s
*“no” into a game. Suppose the child does not want to
eat his cheese. The parent can ease the tension by
handing the chid a toy cer and asking hun 1t he wants
to eat that. When the child shouts “no”, the parent
can suggest cating a pillow or the T.V.. the more
absurd the better, Usually the child recognizes the
joke and has great fun yelling “no™ anud peals of
laughter. In 1he end he sull may not cat the cheese.
but he has broadened his understanding of “‘no.” It
does not always have to signal a batile, .

From a parent’s viewpoint, independence mean
that the child s learming 10 take care ol himself.
Between 18 and 21 months a child may learn to feed
himself” with a spoon, wash himself in the bathtub,
and make an attempt 10 brush his teeth. Unfortunate-
Iy, however, the child’s 1dea of independence does
not always match the parent’s idea. Many children at
this age learn to remove some or all of their clothes.
They strip ott their shoes and socks, or their diapers,
Parents would he happy o the children were learning
to dress themselves, but this s not the way 1t
happens. Undressng precedes dressing. and the parent
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+ js faced with a child who wants to run around the
house naked but is not toilet trained.

Another conumon problem 1s the child who
refuses to let the parent hold hi¥ hand while walking
down stairs. On a shopping trip. when the parents
want the child to be independent and walk by
himself, he may ask to be carried. But when the
parent wants to hold his hand because of a dangerous
situation, the child nsists on being independent. In
such cases parents weigh the value of encouraging a
child’s independence agamst the risk it entails.

Sometimes a conflict situation arises over a daily
routine — like washing. bathing. cating or bedtime.
The resolution of such conflict may be brought about
through the development of a ritual. A c¢hild may
have a bedtime ritual, a changing ritual, rituals in the
bathtub, at the table. Rituals are a compromise. The
parent gets what he wants, but the child feels that he
is an active participant and not a passive victim. For
example. the bedtime ritual he Ips get the child to
bed, which is the parent’s objective, but the child
feels he has some control because he makes sure that
the parent completes the ntual. The child is the
keeper of the ritual.

Rituals may be quite short and sull effective. A
child may want lis blanket arranged m a particular
way: he may insist on an e cube in his hot soup or
ketchup on his meat. Some of the most effective
rituals are verbal. The child v old enough to
understand the parents’ language. and he can be
soothed by a familiar verbal game. For example. the
parent may smg a short song. ke “Baa. Baa, Black
Sheep™ when putting the child to bed. Or the parent
may sing a stmple song to the child while dressing hiv -
~ “Put your little. put vour httle foot m your shoe.”
.When washing the child’s face the parent may pretend
to pamt different parts of the huld's tace with the
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washrag.

The cluld’s growing sense of dutonomy s re-
flected wn hin attitude toward toss, He s more
possessive about his toys and may hide them trom
aiblings or other children. He developes favorite toys
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and honors /them by taking them to bed or drugging

them along in the*car, Parents may be startled. Is
their baby who used to be generous about sharing his
possessions! suddenly becoming selfish? In actuality,
when a baby first uses the word “mine,” he is using it
to mean ‘‘give it to me,” or “l want i.”

Yet toys are more than desirable objects. They
are symbols of the child’s autonomy. Every parent
has been exasperated by a child who keeps taking
toys from other children, He does hiot want to use
these toys: he wants to keep other children from
using them. Everytime the other child picks up a new
toy. he takes it away. The child who guards his toys
so protectively is trying to protect his sense of power.
The toys are important symbols, and the more toys
he has at his disposal, the more he feels in control of
the situation.

“Sharing” is a theme parents comiunicate con-
stantly to their <hiidren. Gradually the chiid learns
that he can let another child play with a toy and still
retammn his right to use it. He may have to delay
playing with it for a few mmutes, but eventually he
will get the toy back and usually it will be intact’ In
the long run. shanng toys does not make much sense
to a child until he is quite a lot older and can
cooperate with other children. Then sharing has
benefits. It is more fun for two to play than 1t is to
play alone.

A child’s sense of autonomy is nurtured very
much by his creased ability to use language.
Between 13 and 2t months many children develop a
large vocabulary of labels. As they point and name
objects or pictures, there is an obvious feeling or
pride m their voices. To name an object is to gain a
kind of control over 1.

The labels that the child s learming help hum
separate the world into categories. They help cement
his concepts m place. For exumple, the child who
learns the word *“car™ starts to find cars evervwhere
in picture books, magazines, T.V. commercials. on
the highway, in toy stores and used car lots. lle
probably has recognized some cars for 4 long ume.

0
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but the word helps Tim make the cdiegory of “cars”™
more complete. He 1~ learning what a car means
general,

Often the child uses & word more broadly than
adults would. Typteal examples are calling every man
“daddy™ or calling alf large amimals “cow.”™ These
examples are rather humdrum. Actually the ability of
a child to generahize 15 both amastng and amusing,
One hittle girl we visited found constant opportunities
to use the word “poop.”™ She notified her parents that
she needed a change by saying, “poop-stinks.” She
described mud i her bucket as “poop.” Some
slobber on her arm was “poop.” When truit was
peeled, the shns were labeled as “poop.”™ Iven a
crayon scribble on the wall was “poop.”

Between 18 and 21 months cinddren abso tearn to
label actions or gualities. The cluld says “up”™ when
he wants to be prched up, or “on™ when he wants the
hght on. He notes that water » “wet™ and that the
stove 15 “hot.”” Often chiddren learn only one word in
a pair ol opposttes, Strange as 1t seems. the child uses
“hot™ to mean both hot and cold. *On™ may mean
both on and oft, It takes time tor the child to learn
oppusite Ierims,

Sounds are used as labels somctimes, A cat may
be called “meow.” or sars may be called **zhoon,™ If
the sound of the objedt v oty omstanding  haracter-
istic. the child adopts the ~ound as the name,

All these qualitics of g Jdndd's tirst fabels meun
that parents have a ditficalt - b figmnng out what a
Jubd s osaymgs Te takes @ et of istening S\l to
understand the Linguage of most 1821 month old
children, and 1t takes patience 1o aceept and remjorce
theiwr Larbled elloris A parent muy become very tred
of hearing the child <ay “Whatsat”™" Howvoever. the
child has discovered thet everything has o namse, and
thai 1s quite an msigid,

Naming s an exerose m matching, Fhings that are
simtlar m some way have the same name, Between |8
and 21 months many Children are capable of mateh-
mg fetters and learning thewr 2 ues too, Of course the
fetters have no sy mbohe meanmg to the ch.d. they are
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jus{ designs. 1t does not seem especially important for
children to’learn letter names at this age. They will
not learn to read for several years anyway. However.
if they show interest in these funny shapes, parents
can encourage their curiosity.

Toward the end of this period of development.
some children begin to produce original sentences —
very short sentences, to be sure, only two or three
words long. The two word sentence expresses some
kind of relationship, some kind of association, be-
tween two words. Perhaps the child points to his
father’s coat and says, “Daddy-coat’ or mdicates that
the cat is in his high chair by saying *‘cat-chair.”
Verbs that the child learns. such as gone, fall. broke.
eat, can be combined with many labels to produce
two word sentences ~ “Daddy-gone,” “Juice-gone,”
“ball-gone.” These simple combinations represent a
great leap forward from the single word stage and are
very exciting for parents who have been waiting
months to hear them.

A chiid’s ~pility to understand langnage grows’
«mb.@:% between 18 and 21 months. Although he may

“not listen to a storybook, he may enjoy hearing
nursery thymes. Of course, any nurséry rhyme he
likes must be repeatad over and over. Some children
at this age like to listen to the words in simple songs.
A record of children’s songs ang nursery rhymes 1s a
good mvestment for a child who seems attracted to
language in rhythmic form.

Some 18 to 2! moenth old children continue to
imitate readily the language around them. They
repeat whatever is said to them and they repeat
themselves. Such chiidren can learn to repeat nursery
rhymes. Other children seem to stop imitating phrases
during this period. These differences represcnt two
language styles. Neither style is a superior method for
learning how to talk.

One of the most mmportant distinctions that a
child learns between 18 and 21 months 1s to 1dentify
the sex of other people. The child may learn to label
a person as a “lady.” a “man.,” a “boy.” or a “gulL.”
The child identifies himself as a boy or girl and starts

to form sexual stereotypes. Many girls at thg age
become sensitive to new clothes. They show off their
new clothes and notice when other members of the
family wear new clothes. “Pretty™ becomes a. fre-
quent word in their vocabulary, used to describe
themsetves and other people. Boys. on the other
hand, may show off by demonstrating therr strength.
When visitors arnve, the boy may push a heavy
stroller around the house with boastful shouts. 1t 1s a
controversial issue in our-culture how much of this
sex differentiation 1s necessary or desirable. Whatever
their beliefs, parents are likely to see some kind of
sex role behavior i therr cluldren between 15 and 21
months.

Part of the child’s exploration of roles is dressing
up. Although the child does not engage m claborate
dress up activity, it 1s common to see him rummage
through a closet for his parents’ shoes. The child

drapes ties and jewelry around his neck. He loves all
sorts of hats, and cven vents new hats, Ferhaps a
wastebasket or a salad bowl will be converted mnto a
hat. As the child experiments
mterest 1 mirrors is rekindled. The 18 to 21 month
old child may spend considerable time admunng
himself in the mirror. y

with new clothes, tus
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Dressing up s a kind ot early pretending. The
child 15 assummg the role of an adult by putting on
adult clothes. Shoes seem to be the most important
symbols m such dress up activity. The child s
begmning to consider himself a child and not a baby,
Babies usually do not wear shoes. but cluldren do.
Weartng shoes 15 a sign that the child no fonger s a
baby. By extension. wearing the shoes of adults 1s a
step toward adulthood. We forget how important
shoes are for children. A child periodically gets new
shoes because he 1s “growing”. and the connection
between growth and shoes s a strong one. It s not
unusual to overhear pre-school chidren argaing about
whose feet are biggest. Having g feet 1s a Wirtue 1
the world of children.

Although the child hkes 1o dress up. he often 1
atrmd 1o wear some clothes and accessortes, He may
resist g parr of goggles, an apron. or a certam
necklace. The cHild fias 4 new awareness of his body
and he does not want to wear any thing that strikes
him as strange. It » hard 1o predict aead of ume
what a particular child wiil find <trange. but parents
shoutd be sensttive to this new development.

Some children get very upset when food spills on
them or their fingers get sucky. Such a child may be
quie content to _v_._v with mud because he chooses to
play with 1. and- therefore the activity supports his
tecling of autonomy. Soup on his shirt, however,
upsels hun because 1t occurs despite his wishes, A
Jhild between 1Y and 21 months may become <o
apset. with spills that he wants s parents to feed
hun He wal not go back to cating with has hands, but
nerther wall he use the spoon.

Just ax the Jhild begms to pretend by dresang up.
Le abo pretends to pertorm other dady activities that
are amportant to fum, The most common torms ot
mmagnary play mvolve pretendig to go to deep or o
eat somethmg. The 18 (o 21 month old (hild iikes to
have his pargnts jom him o these games, He covers
them-up with blankets, pats them, and says “might,
night.” I encouraged. he tries O feed them pencils,
blocks, and other pictend tonds _JZ inld :_77 :_‘/
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kind of pretending a good joke, and 1t the parent
pretends to eat the child’s fingers or toes the child
laughs heartily.

Pretendmg can be extended to Jdolls, but agan 1t
involves very stmplg actions. The doll 1s covered with
a blanket or ted trom an empty cup. There 15 httle
claboration of the ucuwity, although the child will
copy  the more sophisticated pretending of older
children or adults. The child doss not talk much
while pretendijg. but he does enjoy hstening to a
simple dialogue supphied by the parent. [t the doll
gives the child a good merning kiss and tells the chdd
that ke~ s himgry, the child hstens eagerly and otten
responds to the doll's request.

Much of the chdd’s pretending s sudl wanative
The tantasy clement s munimal. but the child has
started 1o dehine autonomy N a more ubtle way.
Independence and power can be expanded through
waginary - play. At the same tme the child s
begmmng o develop another use for imagination,
Little merdents ocour from tune to tme which show
that the nld can empathize with another person,
Whén a sibhing pmiches his finger. the chld helps Niss
the hurt tinger. When an older sibling gets a shot at
the doctor's, the younger child cnies oo, The child
gets upset when his parents argue. In such madents
the chuld i able to empathize because he imagimes, to
some extent. the feelmgs of the other person.

Between 1% and 21 montls o child's abihity o
express aggression otien ancreases. Although he sull
hits by slapping dumsaly . he knows what he s doing
whea he stribes out. At the same te, Lowever, he »
heamnipg 1o fearn that small babies and animals must
be handled genthy. that dehicate objects will break 1t
treated roughhy. 1t s only 4 start. but the Child o
foarming when aggression s justitied and when at
ot and this » the mest ditticult lesson o all to Tearn
shogt sutanomy
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backwards as well as sideways he can fill a wagon
with toys, rearrange the contents, and pull it around
the house. He can also sit inside a wheel toy - fire
engine, toy car, etc. and push it alor. g with his feet. A
few babies at this age can manage a toy with pedals.

The most popular “non-toy” play materials are
often things with handles. The baby is learning to use
a handle as an extension of his hand. He likes to
sweep, mop, hammer. vacuum, shovel, rake or scoop.
The harder his tool is to manage. the more deter-
mined he becomes to put it to use. Partly he 1s trying
to do the things that big people do. and partly he is
intrigued with the doing. When a baby manipulates a
long-handled tool like a rake or a broom he is more
interested in the activity than the outcome. He sn't
concerned about how many crumbs are left on the
floor or how many leaves are still scattered. On the
other hand. when he is using a short handled tool like
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DiSCOVERIES AND ACHIEVEMENTS
|

From 12 to 15 months the baby’s primary way of

,_ exploring was through emptying and pulling apart.

Beginning around fifteen months he developed an

v interest in refilling containers. Now, at eighteen

months old, we see another shift of interest. The

baby is investigating different ways of piling, build-

ing, and putting things together. He is interested in

stacking up containers in great giant piles or arranging

“ assorted things in very long rows. He is curious about

| the kinds of things that he can fit together. It is as if

‘_ he is asking, “In how many ways can | rearrange the
objects I find around me?”

én As we watch the baby go about his task of

rearranging the objects in the house we recognize that

he is hard at work. lie may take out all of his trucks

and cars and make a row along the carpet, or line up

all the food cans across the kitchen floor. Another

time his building activity involves making a pile of

things. The same cans that were placed in a long row

are now piled precariously one on top of the other m

| front of the kitchen door. When asked to put his

, things away the baby is highly insulted. After all,

“Trom his point of view that is exactly what he s

, doing. .

As the baby piles the cans of tood on top of each
other, or makes a tower out of blocks, he is working
on the problem of balance. What will happen if he
puts a big block on top of a small block or puts a
large can of soup on top of a pile of blocks” When
one of his buildings topples over he says “60-00" or
“oops” n a perfectly cheerful voice. His exclamation
ic an announcement of the event. and not an
expression of displeasure. The toppling over is as

\ interestingc part of the activity as the building up.
The baby is apt to spend more time playing with
toys than he did at an earlier age. Trucks and wagons,
blocks. puzzles, balls and stuffed animals tend 20 be
favorite possessions. Now that the baby can walk
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a hammer, he 1s more apt to focus on results. He
hammers down a -peg on his peg board and checks to
make sure it went down. Other small tools that the
baby uses with some concern for the outcoine are
toothbrushes and hairbrushes, spoons and forks,
paintbrushes, scoops and sand shovels.

Along with his new interests like stacking, arrang-
ing, and using tools, the baby is claborating son= of
the interests he had at an earlier age. Ball play, wnich
has always interested him, 1s becoming more sophisti-

- o cated. For the younger child playing with the ball
LAY & meant carrying it in his arms, pushing it with his foot,
, throwing it off his high-chair or trying to sit on top of
it. A game of catch meant sitting on the floor with
legs apart and waiting for the ball to roll between his
legs. Now, at eighteen months old ball play is much
more grown up. He watches the path of a ball that is
rolled to him and squats down on the floor to catch
it. He attemipts to throw the ball back. Sometimes he
tnes to throw it so hard that. the ball ends up
dropping behind his head. At other times he throws
the ball m the opposite direction 1n a deliberate
attempt to tease.

Filling up containers is another early scheme that
is becoming more elaborate. For several months the
baby has been interested in pouning water from one
container to another. During this pouring activity his
interest was focused on the container he was pouring
out of. Now he is beginning to notice the container
he is pouring into. He is learning to stop lus pouring
soon after the second contamner overflows. When lus
mother pours him a glass of nulk he makes sure he
has a full glass. Lie 15 also concerned about having
enough water in his bathtub or having a cookie for
each hand.

The baby’s pushmg scheme has also become more
elaborate. 11e has stopped pushing chairs or boves as
an extension of his walking actmity and 15 now
beconung interested i pushing ::mm,f. He may shove
his wagon Mzc the sofa. push the cart in the grocery
store, or use one of his toy trucks to push another
one along.
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As the baby builds with his blocks, intercepts his
ball, and pushes and shoves his cans around the
house. he 1s, discovenng more and more about
relationships in space. He 1s learmmng, lor mstance,
that if he opens up lus legs and pushes a ball between
them, he 15 able to turn around and watch the ball
roll away. He 1s also learnmg through a series ot
experiences that he limsell 1s an object in space. One
of the little girls we visited went through an mterest-

ing sequence of activities showing this beginning
awareness of herself as an object m space. Maja was
playmg with a httle car and some blocks. One of the
visttors made a tunnel out of the blocks and showed
Maja how to push & car through the tunnel. For
several mmutes Maja pushed the little car under the
tunnel. back aronnd. and under the tunpel again.
Quite suddenly she got up. scooted under the table,
under her fathei™s legs, and back under the table. She
seemed to be saymg. “Look at me. 1 can go under

things just like my httle car.

e

Several playground hinds of activities capitatize
on the child’s nterest o explormg space, Shdes,
swigs, horses, jungle gymis. sce-saws and stepping
stones are all designed to give chutdren difterent kinds
of spatial expenences. Although youngsters enjoy this
kind of equipment. they tind thewr own substitutions
when it 1s not available. A box to chmb m and out of,
a bed 1o scoot under. or a mattress to jump on can
provide plenty of opportunity for exploring positions
in space. Swings and roching horses also have great

play appeat.

Closely related to the haby’s interest i spatial
relaonships v a heightened anterest in disappearing
objects, Here again. the baby s mterested both m
objects that disappear m space and m hunselt s a
disappeaning object. 1le 15 ready tor 4 grown up
version of hide and seeh m winch tus mother closes
her eyes and he goes off to o hiding place. When st's
time tor his mother to look tor im he calls out to
her exatedly. not realizing. of course, that the sound

of his voree gives away his location,
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Several of the toys that children enjoy most at puzzle v a hadder object game. When the misang
thus age could also be classified as hidden object
games. In a popular post office toy. shape blocks
placed mto slots disappear inside the box. In a
Jack-in-the-box toy. a tumn of the key makes a clown
pop up. In a hammer and work bench toy, the pegs
reappear when the bench 1s flipped over.,

The baby’s fascination with the phenomenon of
hidden objects 1s evident i many of his investiga-
tons, as well as m his choice of toys, This 15 an age
whern a baby s apt to look down his parent’s mouth
to see where the food went. stare at a dnbbhing folly -
pop. or peer down the bathtub drain to find the miss- 2 :.\mwf £ : much of what he does s goal-onented In othier
ing water. 1t s also an age when a baby pays attention words, the ld. g prinntive wav s able to “think

prece v put m place, the hidden obéot reappears. At
the same time an inset puzzie s o fithng-the-containet
game where the object i to 1l the puzzte with alf the
preces TS mteresting to watch children when thes
first get mterested moan inset puszle. They tmd the
spot where the prece belongs but tad te onent the
. piece so that 1t sfides 1nto the spot. Otten you will see
a baby pounding on a prece of puzzie moan attempt
to foree 1t to hit,

As we foltow the youngster Trons spot to spot
the course of a day’s actniies, we recogntze ow

up’ 4 plan and carry at ot He filis 2 container with
water, so that he can water the plants or he undoes a

to his shadow. Could his mnterest m his shadow be
related to ns coneern with disappearing objects?

As we watch the baby playing wath his favornite
tovs. it s always interesting to try to detect what
features of the toy mahke 1t appealing to the baby In
some cases toys have more than one clement that
could capture the child’s mterest. This 1s particulary
true of simple mset puzzles. In a sense. an mset

satety pinoso that he can whe ot us dapet -

Almost weekh by oweek we see the yvoungster
claboratig play actnaties Wath each cluboration he s
extending humselt both an time a1 dan space. rerem-

bering back to thmgs be saw  d places he's been and
mahing plans tor what to do nevr
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enjoy piling up
s blocks and

* knocking them
e down,
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By now the baby is ready
to use a play bench.

Putting a pen instde,
a holder 1s an

wnteresting challenge.

He can expertment with ““fit*”

Hide a toy in a .
box. Put the box [Egn]
inside another

box.

“Scooping’’ s a good activity at this age
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PROBLEM SOLVING

Place pictures
from catalogues
or tag bcard
squares. He will
enjoy finding a
match.

truck with sand.

*
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Some habues are ready to play with
a peg board. A celhing block
works well.

PR
? Take the busy board out of the crib and put it on

Putting a top on a container the floor Your child will discover new ways to

15 an interesting challenge. play with it
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Give your baby strong plastic cutlery. Two sets
of strong plastic forks, kmves and spoons and
two paper plates Let him play party with his

doll ot teddy bear.

Sand ~ and
coniamners are
naturals at this age.

be able to wind up 4
music Loy

s books within

Keep your child
reach This s an age when your

Make y our chadd a cardbord tray
Let hum catty atound a “ray of
spools or Pmpty cups

child may want to “read’ to himself
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PROBLEM SOLVING

Paint spools three different colors — and A small flat
paint circles on a piece of tag board See if box makes a
your baby can place a spool on the same perfect toy
color circle,

&£ . \ . m.‘... . f
Wrap a favorite toy — like a
small ball, or a truck, 1ina
piece of foil, and fet your
baby unwrap. {This s not a
good game if your baby still
puts everything in his mouth )

A stan shde 1s a goud
prece of equipment for
a day cate center.
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rhythm instrument,
and let him march

Go through the family album
often with your baby. it will
help him understand about ,
growing up.

e

9, . P ’ Show your baby a mirror
when he’s wearing swim

/ -~ g 3 @O@@-Qm.

IMAGINATION

Place the pictures of the
- famdy on a large block.

Cut and mount pictures of food that your baby
is familiar with, Name the foods with your

baby as you take them out of a box.
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IMAGINATION

In warm
weather let
your child play
with an outside
water spigot.

As your child becomes more
imaginative he will become more
and more intnigued with puppets

retrieve it

M.. paint her toys

swimming goggles.

Put a small toy
insicde a match
box See if he can

Give your daughter a
paint brush so she car

tf your baby
keeps wanting to
wear your glasses
get him a pair of

A cclorful book and a
comfortable corner create an
earty interest inread ng
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Tape your baby’s conversation and let
him play it back.

Make a cradle out of a cereal bowt.

.\‘ -t .

+

- -9 R 3
Put a collection of small toys 1n a box, and let

your youngster name each toy as you take it out.
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Make your child 3 spool necklace.
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IMAGINATION

.
Dressing a doll 1s too complicated —
but a butter dish hat goes on easily.

6.5

Let your youngster brush his dog’s harr.

IC

Aruitoxt provided by Eic:

Q
E




IMAGINATION

Let your child put his own
toothpaste on the brush,

64

Your baby will enjoy finger
painting with shaving cream Use a
plastic place mat instead of paper.

. Kl wier ad)
X.WMMW’...JA&&
S AWRE 3
- /’.( 3
o

s ey
Save your old camera. It makes a
fine toy.

Bedtime may be less of a struggle if you let
your chiid help you get his dog or doll ready
for bed.
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Nana—up- up up horsey—Pop weasel-Pop horsey—-
Nana horsey all gone—all gone horsey-
all gone Pops—-Nana

As the two year old dnfts off to sleep, he carries
on a continuous monologue, experimenting with
different arrangements of words and phrases. and
plaving back bits and preces of his au/%w/mxcn:o:nom.
This conquest of language is the child’s major
accomplishment 1 the second year of life. It gives
him the power to communicate feelings, interests and
desires with other people. At the same tumne the child
uses language to extend his immediate expenences.
He asks questions about the future, and talks about
things that happened at a different time and in a
different place. As he plays with the phrase. “ride-a-
horse, ride-a-horse’™ he remembers how he galloped
on his grandmother’s knee while she chanted the
nursery rhyme.

By two years old many children have developed a
rather mnpressive vocabulary - ncluding perhaps
200-300 words. Some children are able to put 2 or 3
words together to express an idea or relationship.
They use expressions like “Mama colfee™ to indicate
that the cup of coffee belongs to mother or
“Daddy door™ to mform their mother that someone
rang the door bell.

Because learmng language 1s such a critical skill
parents are apt to get upset when therr two-vear-old
does not talk. 1t 1s important to remember that
children develop according to an mdividual time-
table. There are early and late wlkers just the way
therce are early and late walkers. A child between 21
and 24 months old may be bnght, alert and an
excellent problem solver, and yet not be talkmg. It
won’t do inuch good to trv to force this chiid to talk.
It 18 better to encourage language development by
talking with your child and by avoiding the nustake
of anticipating hus needs. tnstead of pouring a glass of
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21-24 MONTHS
OVERVIEW

milk when he shows you his empty glass, ask him
what he would like and give hum an opportunity to
respond.

When we analyze a child’s early vocabulary we
recognize how much learning must take place before
a child masters language. Each word or word com-
bination that a child uses represenis an underlying
concept, or category of expertence. Infants, like
idults, need to make sense out of their experiences.
They accomplish this by sorting these experiences
into categories. A younginfant, for instan | categor-
izes the things that go mto lus mouth — things to
swallow — things to suck on - things to spit out. Or
he categorizes people mto people that he knows. and
people that he doesn’t hnow. Over tiume. these
categories become refined. Things to eat. for
example, may ve divided into stuff to drimk, stuff to
chew and stuft to spit out. The category of familiar
people is divided mnto Mother. Daddy, and big sister.

After a while the baby learns that things belong-
ing in the same category share several charactenstics.
Oane of the shared characteristics 18 therr name. Dogs
bark and smiff and have hair and arc called “dogs™.
Sometimes the child asso- -tes a name with a big
category like “food.” At other times he associates a
name with a small category like “coohkie.™ It takes a
long time before a child can recognize that something
can have two names or belong to two categones --
that 1t can be both a cookie and food at the same
time.

By the e a cluld s t. years old he has icarned
to associate names with most famiiar objects, He has
alco learned through exploration that these objects
have different attributes or properties. Objects are
heavy or hght. rough or smooth. round or not round,
The way he responds to an object 1s related to 1ts
attributes  balls are for throw mg. rattles are to shake,
band-aids are for sticking, Gradually he learns names
for these atinbutes. gooey. hieavy. pretty. sticky.
&Zf
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As the child learns to name more objects and
label therr attributes. he becomes able to talk about
things that are not within his reach or things that are
not even present, The abihity to talk about thigs that
are not within reach makes the out-oi-doors particu-
larly appealing tor the 21-24 month old youngster.
He loves to go for a ride in the car. and pomt out
things that he spots in the distance along the way-
cows, ratfroad tracks. the sun. a black cloud. an
airplane. te also becomes mterested m the way to get
from one place to another. He recognizes landmarks
on the way to a famihar place, He may recognize the
turn to his grandma’s house or the place he stopped
to buy ice-cream on his last excursion.

In addition to this new interest i explonng the
out-of-doors. the child continues s explorations ot
immediate space. He s particularly terested i what
spaces he can get himself into He mught uy to
squeese hts whole self under the cofice table. behmd
the sofa. or mside a switcase or carton. At the same
tme he is interested m what 1t teels Iike to be way up
Ingit. He will want to chimb on the highest table or be
hfted up to the ceiing,

Along with lis explorations of space the dhitd
contunues his explorations ot objects He builds and
knocks down, empties, pulls apart. teel, twists and
squeczes, In the course ot these explorations he
begins to recognize that objects have quantitatne
attributes - there v one object or many objedts, they
are brg or small. empty or tull, heavy or hght. When
given a4 plate of cookies he may begin o say b
nuinbers, He s not really counting the cookies, of
course. but he v asoctoang number words with
having more than one.

Another attnbute of objedts that tascinaies 4
chuld at this age s movement. He discovas that thimgs
ke gold fish and cats and bugs move by themiselves.
A second category of things ke cars, television sets
and washing machmes move by themselves onee
they are started up Things bhe wagons and baby
carniages onhy move when he pushes them The carh
expencnves that the child has watehing things move




and making things move help him understand the
difference between animate and inammate things.

Although much of the child’s time is spent
investigating and categorizing objects and piaces. his
interest in people has not dimmushed. The more
control he gains of language, the more efiective he is
at asserting himself and mantpulating peopie. He
discovers that words can make his family pay
attention to him, praise him and do things for him.
The struggle for autonomy that has dommated his
social interactions in the second year can now take
place in the arena of language. Fighting words like,
“It’s mine, I don’t like 11, go away. I don’t want to”
replace or accompany temper tantrums.

As important as language is in enabling a chiid to
communicate with other people, it is not the primary
use of language for the young child. We have already
seen how the child uses language to amuse himself at
bed-time. Actually, much of the child's play s
accompanied with words. He talks to s toy truck as
he pushes it along the floor or gives a serious scolding
to his teddy bear.

This ability to use language to elaborate imagina-
tive play sometimes has 1t .rawbacks. One little boy,
Mark, was playing with a toy Panda bear. As he fed
his panda an unaginaty biscuit. he began a long lne of
chatter. “Eat panda - Eat, all gone  Don’t bite
No. naughty — Don’t bite - He oited  He bad
panda.” At this point, Mark held one finger up in the
air and ran crying to his Mother. The two year old’s et oK
tendency to elaborate his fantasies with v I can P
cause him to imagine fearful experiences. Sometimes,
he frightens iumself with his own imagmimngs.

When a child antictpates a frightening event, he v
operating within a framwork of time. The young
child’s understanding of time however 15 quite lum-
ited. He doesn’t have any real 1dea of Jdock time or of
calendar ume~Yune for the two year old 1s defined
by routines. He understands breakfast and aske for
juice. He recognizes that the sun s setting and looks
out the window for hus father. He is told 1t s tmie tor
bed. and he brings his father a handful of diapers. But
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even this limited notion of time is an iniportant
development. The world is much less chaotic when
you can anticipate what’s happening next. Further-
more, you can plan ahead. Allison, ut 21 months,
stuffed her doll and a lollipop in her sister’s cariiage
before their afternoon walk.

Generaily speaking, by the time the child reaches
his second birthday he has a good grusp of his
immediate world, He has organized his experiences in
a time f{rame as well as a space frame. He has
developed a good idea of wheir2 things are jocated in
and around his house and can anticipate the routine
events. At the same time he has developed a set of
concepts relating to the properties or attributes of
objects and has learned to use language to represent
and extend these concepts. Hopefully, he has learned
to communicate with others, to pretend in simple
ways, to love and receive love, and to recognize his
own power to be both effective and successful.

»

LEARNING ABOUT SELF AND OTHERS

The child’s desire for autonomy continues to be
evident between 21 and 24 months. As he gans skilis
with his hands. the child wants to do more things for
himself  especially those things that scem tmportant
to him. As every parent knows. it 1s difficuit to put
on a child’s shoes and socks in tact, so much effort s
spent on this activity that many children mterpret 1t
as an essential ki, to be mastered as soon as
possible. It v not unusual to see a 21- to 24-month-
old cluld strugghing to buckie a lett-tooted sandal on
his nght toot.

Another common example s the seat belt i the
car. The child believes that tastemng a seat belt s a
very wnportant adult skill because everytime he goes
for a ride his mother buckles the beit and masts that
it stav buckled. Lven though the cmild can barely
operate the niechamism. he is likely to spend much
effort trving to learn this skill.

Given plenty of time to practice particular skills,
children duning this age may surpnse parents w:th
thewr dexterity. A child who considers bandaids very
mmportant wil iearn to peel off the backing and put
them on himselt. A child who receives rans as a
snach will learn to open the hd of a smali ralan box
and treat lamselt. A child may become very frus-
trated trying to master one of these skills. However,
he will be even more frustrated it the parent
mtervenes and completes.a job that the child has
started. Probably the best way to help a child s to
make the preblem easter? For example. a parent can
put a sock on haifway and et the child pull it on the
rest of the way or foosen the faucet just enough for
the child to turn it on when he wants to wash his
hands. .
in many cases there 1s 3 new quality to the Juld’s
assertion hetween 21 and 24 months The child

self
has acquired a broad facthty in usng language. He can
communticate a great variety ot requests and ohserva-
tions at least to his parents who are tamihar with
lus peculiar dialect. Between 18 and 21 months the
child tyvpically expenmented with “no™ just to «ee
what etfect 1t would have Now he has enough
language skill to carry the experiment a hittle turther.
He can use new phrases to order adults arcund. he
can experiment with ditterent commands. When his
mother sings a soag, the child mav yvell “stop ™ to
see what will happen. The child may commuand the
doiver to "go” when the hght turns green

Parents often are surprised by this barrage of
cominands. and they may be unsure how 1o react
Most people do not hike to be ordered around Yet 1t
should be remembered that g voung child’™s com-
mands are not actually thieatemng  Atter all the
commander 15 only o« child His orders are an
exploratory . tentatne  attenipt G- control  other
people. A parent can stop the Jhuld st any time by
telling hun to be quiet, but this kmnd of solution
seems worse than the problem

Not all commends are of equat mportane - Some

are harmiless and even amusing Others represent a

Q
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significant step forward by the chiid. When a child
says “‘open” or “help me,” instead of tearing a toy to
preces n frustration, progress has been made. It
would be nicer for parents if' the child said “open.
please,” mstead of barking out a command, but

progress does not come ail at once.’
>

Another command that is a healthy sign s
“look.” The chiild between 21 and 24 months often
asks his parents to admure his efforts. The child is
seeking adult approval of lus behavior. and this is a
good thing within hmus. 1t would be too bad,
however, if the chiid felt everything had to be
approved and praised by his parents or if parents felt
that they had to make a large fuss over every little
thing the child did. Extravagant praise 15 really a
disservice to the young child because 1t tends to make
him oveily dependent on adult approval. It 1s
mmportant for the child to develop confidence 1n his
own judgments. In the long run, extravagant praise is
not even effective. The child eventually detects the
msincenty and becomes distlusioned.

Basically. the 21- to 24-month-old child s using
his parents as resources when he orders them around.
However. there are times when parents cannot serve
as resources. The child may ask a parent to play with
lim whenever the parent tries to read, watch tele- -
vision, write or tzlh on the telephone Such activities
seem <enseless to the child. From lus pomnt of view
the pumient could spend his time better by playving. In
generai, the child has difficulty understanding that

there 15 a hmit to the time a parent can devote to .
play. [f the parent reads a story to the child. the child
wants 1t repeated. If the parent plays Inde and seck,
the child does not want to stop. The clild keeps
commandig “more.” and the parent tries to com-
municaie, “Wait  a nunute there 1K o hin”
Although children cannot —:Eo]uuwa the responsait 11
ties a mother or a father faces. 1t 15 mportant {or
parents to tell children zhat a lunst has been reached

no more stories night now. 'm tired of plaving, |
want to read the newspaper. etc
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Hopefully the pirent can demonstrate to the
child the nature of compromise. When the story s
read 4 second time, the parent and child are following
the wishes of the chiid. when the parent reads the

cwspaper nstead. they are following the parent’s-
wishes. There are no formuias for compromie. It s a
matter of negotiation, Each situation is ditterent. and
parents should allow children to participate 1 the
decision making as much as possible. Neither paity
should automatically overrule the other.

In the process of responding to a3 child’s com-
mands and requests. parents also teach children about
concepts of time and quantity For example, between
21 and 24 months many claldren discover that they
are not hmited to the food on the table. They can
request more candy. 1ce cream, and other treats from
the refrigerator, and they can ask tor gum and candy
in alinost every store they enter. It the refngerator s
empty, there always 15 more at the grocery store. tor
the two yeuar oid the posstbihities are mind bogghng
aud parents are hombarded with requests tor spectal
foods When a parent tries to compromie with a
child over this ssue, he imtroduces concepts of time
and quantity “First eat s our meat and then you
can have a cookie,” or “One antmal cracker but not
two " This kind of comment mahkes a sigeificant
contribstion to 4 child’s understanding of time and
quantity. As the child gets older, the negotiations
between parents and chld will evolve naturally into
more sophisticated concepts.

The 21 to 24-month-old child’s prépensity to
compaand s a4 Kind ot possessiveness, The Juld
considers parents as his oan private property  His
seme o ownersiup s extended to places gs well as
tavonte objects The child muay regard the couch, or o
particuiar chair. as his private domam. People sitling
i these places without the consent of the ‘owner™
dArC trespassers.

Possesaveness otten mcreases duning this age. and
the child becomes more socal in defending his
property  Fhis seltishness 1s distressing to parents, but
1t does mdicate that the Jduld « developing a Jearer
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picture of himself as a separate person with individual
rights, From one viewpoint. possessiveness means that
the child will not share. From another viewpoint,
however. possessiveness marks out an area within
which the child can express feehngs of love and
concern. This 1s most apparent i the chld’s attach-
ment to favonite objects. Between 2+ and 24 months
a cluld can be observed taking care of objects as if
they were genuine triends. The clild may put his
stuffed elephant on his Big Wheel and give 1t a nde.
He may talk to the toy as it sits on the edge of the
bathtub or msist that 1t sit next to hun at the table,
Of course the childzexpresses love for his parents and
other favortte vocw_o too, but at this mm.,m one of the
primary ways f6r the child to extend his love 1s
through attachment to possessions,

Just as the child's abihty 1o niake demands grows
between 21 and 24 months, so does his ability to
comment on objects and events that mterest him. At
s*m%ﬁa.mw.qmwu, m:uou:_ﬁ age the child typically commented on an

hoiss ’ interesing object by stating 1ts name or by giving a
. simple description o the object’s properties  hot.
wet. gone Now the chiid’s list of adjecuves 1s longer,
However. the most stiking thing about the (hild’s
comments 15 that they are used to communicate
negative Teehngs  Inawead of screaming when the
puzzle preces won't fit, the child says “hard™ or “too
big.” Instead ot crying when hiv digper needs
changing. the child says “change”

Negatnve fechngs need to be expressed. and untl
‘the child ¢an use words he has no alternative but 1o
cry and stiike out But once words are available it s

or haby wet

truly amazing how ettective they are m relesung
frustration,  diappointment. anger and other bad
< feehings. Parents can help by using words hhe hurt,
scared. mad. hard, tired. when they talk to thar
children about teehings
Maost two vear olds are upset when parents scold
them Although hey may be detuant from time o
time, therr feehings are hurt cawly by onticsm A
child at this age 1 strugghog to accept and obey his
parents” rules For the most Pt he wants to do the

AN




2
,!‘;Awruw..‘

2
R

accepted thing. and he v atrard of dwsapproval.
Language helps hun deal with this concern. Frequent-
Iy the child wil recite rules that has parents have been
trving to teach him For example. whenever anyone

m: the house yellsl the child may say ‘shh,” or
evervtime the child sees someone st p in a puddle on

-

the sidewatk he may say “shoes wet.

Why does a dnld heep reciting the rules that he
finds dithoult o follow” Partly, he iy dearning
through practice Repeating a mde out Joud makes u
stick better in i nund  In addition, he s uang
language to chedh his percepuon o tind out 11 arule
really applies to this situation. The cnld wants an
adult to respond. 1o say Yes, that’s nght Fwas
talking “o v loudh .7 or “Noo it doesn’t matter 1t the
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man steps m the puddle  see. he has boots on
Responding to g culd w this wav s umportant. {t
help lum learn the exceptions 1o a rule i There alwass
are plenty oand 1t shows him that eduliss as well as
Jhildien, break the rules. The chud can aceept his
own mistahes more eanfy when he sees that by
people abso talk too Joudiy and walk through puddies

With greater Linguage development, books und
pictures become even more mipertant Between
and 24 months many Cildien ave able 183 hpreciate a
shott oy, Paaally 1t v necessary tor parents o
paraphrase a story . because some oof the sentences m
the book will he ton compley ter the Jeld o will
reter toadeas that he vannot undenstand Paiaphiraang

area
s not that diftiondt of the parent takes the time to o

. Readng a story usually works best 1t the parent
reads the page silently and then tells the cnid m his
own words what has happened. feaving out events
that are toeo comphceated. Some porents have the
impression that 4 young chitd’s attention span n» so
limited that they should read through a story as
quickly as possible. Actually the reverse seems 1o be
true the faster the parent feads a book. the more
likely the child s to lose mntérest. Reading stowly has
several advantages. It allows the child enough ume to
comprehend what has heppened on one page before
proceading to the nexi. More mmportant. 1 gives the
child nme to take an acuve part i the reading. At an
earlier age children use prcture books for matchig -
they try to find matching objects on ditferent pages.
The 21- to 24amonth-old chdd » sl interested
this kind of activaty, White he hstens to the story, he
will be scamung the page. looking tor interesting
objects to label or muatch Reading slowly lets the
chitd interrupt the story to pomnt out these mteresting
objects.

The nght puce for reading vanes trom clild o
child. The smmplest way 1o set the pace oo et the
child wrn the pages. Sormetumes the clild will skip
pages or turn the pages froim back 1o froni . which
usually v 2 sign that he wants to play 2 pieture
matching game rather than hsten 1o g ~story. There s

nothing wrong with that, just as much can be learned
by Dokmg amt the pictures as by isterung 1o the story.

Picture ehehng wakes place on o more advanced
level when the child begins 1o tafh about the past.
Instead of simphy labeling o proture o1 a s, tor
example. the parent and child talk about the bus they
took at the zoo or the bus that thes sow wrecked an
the highway, Talking about  pasi experiences
dttroult tor a (hld betwern 21 and 24 moes the but ot
does ovcur. A parent can encoutage a child waith
comments hke “hast ke the bus at the o0 ™ or
“Remember the brohen bus on the ighwa > 1p the
JInbd seems to understand. this kind ot commens miay
be approprate. It not, torget st ior awhile In either
case, parents shouid not bombard the chuld with all
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the associations they can remember regarding a
particular pictwe. Two year olds, like other people,
don’t enjoy a lecture.

Being able to appreciate a story 1s an act of
imagination. Between 2} and 24 months the child’s
ability to use his imagination for pretending becomes
more apparent. Again, the child 15 using symbols (in
this case pretend behavior) to represent reality.
Favorite pretend themes continue to revolve around
eating, sleeping, cleaning, and other everyday activi-
ties. However, make believe play is elaborated with
more language. The 18- to 21-month-old child may
have pretended to dnnk from an empty cup, but now
he likes to pretend there 1s a particular liquid i the
cup. Suppose the parent asks him whether he wants
lemonade or chocolate nmilk and he says chocolate
milk. Then the parent pretends to put some chocolate

ol

milk mn the glass and stir 1t around. The ¢hild enjoys
this elaboration and witl respond if the parent asks
him other questions, such as “Do you need more
chocolate?” or “Is it too hot - need an ice cube””’

At this age most of the verbal elaboration of
make believe play must come from an adult. The
child 1s an enthusiastic partictpant and listener. One
popular form of imaginative play that stimulates the
child to talk involves pretend phone conversations.
From an early age children find telephones fascin-
ating objects to play with. If a child 1s talking a lot by
the age of two, he may be interested m using the
telephone for a two way conversation. An adult can
use the real phone to call the child on lus toy phone.
1t the participants shout loudly enough. these pretend
conversations can be heard from one room to
another. The conversations are likely to be shert and
rather co1 fusing, but fun for everyone. For example.
the chiid may be lea-ming to group people he knows
into famues, and his conversation will consnt of

questions hike. “Is Jenmfer there”™. ““Is Jim there””.
*“Is Karen there?” .

Otten it wdl be necessary for the parent to
demonstrate a new telephone theme. For instance.
the parent may call the child and ash him if he wants
a pizza and then deiver the pretend pizza to the
child. If the child hXes the 1dea, he will call the parent
next time and order the pizza lumself, or maybe he
will decide to order wce cream cones instead.

Parents should be aware that make believe play
mdy not occur immediately with new toys. A child
who receives a new toy phone or a set of play dishas
will ivestigate the physical charactenstics of the
objects betore pretending The child will push and
twist the phone buttons and duals. he will remove and
replace the hids on pans, he will pour water from one
cup to another. It the object hasinteresting possibth-
ties as 4 mampulative oy, 1t may be a long time
betore the object s used for pretending.

The same kind of pattern is relevant to books and
story reading. A < hild needs plenty of time to explore
hooks, turning the pages and searching tor particular

9
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pictures, before he 1s ready to use the pictures {0
build an imaginative story. Once the child _amo
accumulated enough experience to realize that every
book represents a new story. this period of explora-
tion is not as important as it had-been.

Between 21 and 24 months a child may begin to
use pretending to represent situations that are fright-
ening. For example, a child who is afraid of a big
swimming pool may pretend to swim in the bathtub.
A child may pretend to be stuck between his father’s
legs. He may pretend that his doll has hurt himself
falling out of the highchair or that two toy cars have
had a terrible accident. These kinds of make believe
themes are only barely visible at this age, but they
will grow in intensity and detail during the next
several years.

In one sense the child uses his imagmation to
overcome fears. In another sense, however, the child’s
increased imaginatton creates fears. The 23-month-old
child looks forward with excitement to his two-year-
old birthday, but this same ability to imagine and
anticipate may 1ncrease various fears. Suppose the
child has been afraid of the dog next door whenever
the dog barked at him or ran toward him. Now he
may be afraid when passing by the house just because
he imagines the dog coming out. Perhaps the cluld has
been afraid of loud sirens 1n the past. Now he may
become anxious when ke hears a distant siren because
he anticipates 1ts coming closer. These mmagmative
fears may be hignly unrealistic - for example. the
common fear of going down the drain in the bathtub.

There 15 a close ink between feelings of fear and
excitement. cxperiences that are frightening can be
exciting as well. The child who 1s afraid of sirens
probably finds fire engines very exaiting The child
who 1s afraid of the drain probably gets quite excited
watching soapsuds disappear down the dram. The hne
between fright apd excitement 15 a fine one. Being
pulled in a wagon 1s great fun up to w certain speed,
beyond that speed it i1s terrifying. Being pushed 1 a
swing is tremendously exciting up to a certan height,
beyond that, 1t too s ternfymng,
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As the imagination of the 21- to 24-month-oid
child increases, so do his fears. We already have
mentioned that pretending represents one way to
approach the problem. The frightening experience
can become exciting through make believe. Although
the 21- to 24-month-old child i not sophisticated
enough to translate many fears into imaginative
experience, he can make a start with adult help.

The child who 1s afraid of a dog can play with a
stuffed dog or listen to a story about dogs. The child
who is afraid of sirens may enjoy a story record about
firemen, or he may make siren noises while playing
with a toy fire truck. Even the drain can become part
of pretend play. The parent and child can talk to the
soapsuds that have gone down the drain, saying
good-bye to them and then asking if they are hot or
cold or hungry. More water can be sent down the
drain to warm the soapsuds, to cool them, or to feed
them.

When a feared object is also exciting, parents can,

help a child find experiences in which the excitement >

o::zowm:m the fearfulness. Walking a dog on a leash
may be exciting to the child who is afrmd of some
dogs. Going down a slide may be an exciting
substitute for the chuld who 1s afraid of swinging. The
child who 1s afraid of having his hair washed may love
to play in the spray from the outside sprinkler.

Supporting the c¢hild in real experiences and
encouraging pretend expernences are both valuable
ways to deal with fears. Both are needed to help a
child distinguish between fantasy and reality. to
distinguish between mimagmative fears and fears based
on real danger. The two year old chid 1s just
begimning this process. s imagimation will continue
to bloom. and 1t will become increasingly difficult for
him to recogmze the mmaginative part of his fears.
Encouraging the child duning the next few years to
extend Ius make beheve play will help him learn the
power and hnntations of his imagination.

The two-year-old child 1s socially much more
sophisticated than the one-year-old. The clhild realizes
that he 1s a separate person with a distinct name and

that other people are ke him. yet different from
hum. He realizes that people are orgamzed 1nto
families, although the relationships within famihes are
far {from understood. Most mmportant, the child
rcalizes that social life ebbs and flows betwezn the
extremes of cooperation and conflict.

The 21- to ?4-month-old child does not under-
stand the prnciple of cooperation. However, ke still
1s able to cooperate a good part of the time. He 1s
able to imitate much of the play acuwity of older
siblings. He can build simple structures, draw crude
pictures, and join in physical ‘gathes. To a hmited
extent. he may understand the 1dea of taking turns -
at least he usually understands when 1t 15 his turn.
Sull, cooperation 15 fragile and omnos turns Into
conflict.

The two-year-old child 1s able to assert himself
and express his aggressiveness. He even may be able to
de 1t in a devious manner. Mar.r parents state that
thetr two-year-old child ‘knows how to_get older
stbhngs 1n trouble by yelling for help when Thie-older
siblings actually are not bothenng him.

Sooner or later the classtc dilemma of parents
anses. Should they intervene when children are
fighting ot let the children fight 1t out by then elves®
There seems to be broad agreement among parents
that no single response 1s appropnate ail the ume. If a
child 1s bemng hurt senously. parents should intervene.
On he other hand. parents should not mnteriere 1n

(op)
D~

every little squabble. Witlun these broad mc_?

however, there remains plenty of room for mdmvidual
differences between parents. Clearly there 1s no
perfect response for every situation. Within reason,
one parent’s judgment s as valid as another’s,

In deciding for yourself the extent to which you
should mtervene n tights betweeri children, thaie are
many considerations Here are some that seem impor-
tant to us. If you are present when ~hildren are
fighting, the situatton 1s different from when you are
ahsent. Being present. you cannot help but observe if
a chid 1s teasing, hitung, or bullying. Prrhaps the
conthct 1s bemng resolved by the children in a way
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that you find healthy, 1.e., someone¢ is standing up to
the bully, or the children are arguing 1n a “‘construc-
tive’ manner. In this case your silence commupjcates
to the children that you approve of their behavior.
On the other hand, if you really disapprove of their
behavior but say nothing,” you are sending the
children the wrong signal. You are condonming be-
havior that you find anti-social.

If you are in another room, the situation 1s
different. The children can interpret your lack of
action as meaning that you didn't hear the fight or
were 100 busy to come see what the trouble was,
Sometimes ghe children find their own solution. At
other :an:_o conflict continues to intensify and
you are forced to intervene.

Whether you are, present or not, if a fight befween
children is making you furious, some kind of response
1s called for. Repressing your feelings will only make
them come out later in an inappropriate way.
Sometimes it is possible to separate fighting children
or to remove the objects they are fighting over. At
other times it is appropriate to cniticize children or to
threaten them with punishment. ©Occasionally 1t may
be appropriate to shout at children or to punish them
‘Phystcally. Much depends on the beliefs of parents
and the kind of discipline that they feel natura! in
using.

In general, conflict should be handled through a
trial and error process of compromise and negotiation
in which both children and adults have the right to
express themselves. ° .

At best the two vear old is a long way from being
really independent. Although he has learned new
skills, new concepis, and new ways of controliing the
people and things in the world, he 1s still dependent
on an aduit for all lis major needs. The next several
years will be spent mastering and perfecting the skills
that he already has and acquinng skills and competen-
cies that will enable him to function in a variety of
new ways. If he has hved in a physical environment
and social environment that has fostered his curiosity
and provided him a feeling of competence, he 15 ready
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to take advantage of the learnming opportunities that
future years will bring.

DISCOVERIES AND ACHIEVEMENTS

~

The major occupation of the baby w the second
year of life is exploraticn. Ever since his first birthday
he has been on the go — oEomE‘.m. filling, yanking,
pulling, opening, shutting and tearing apart. Althotigh*
this zest for exploration does not diminish as the
baby approaches two years old, there is a ehangé in
focus. Kitchen cabmnets, dresser drawers, the dog's
dish, and the roll of toilet paper are beginning to lose
their appeal. He is ready to explore new horizons, and
is the first to agree to a walk to the “store or, an
excursion in the car. On these outings he notices all
kinds of things that escaped his attention earlier,
things high up or far away, things that are tiny and
intricate, things that are broken, or things that have
changed a little. He may be the fiirst to point out that

the boy down the street 1s missing a tooth, or the
butcher has shaved off his moustache.

" Out-of-doors 15 a‘favorite place for the twenty-
one month old child. A back yard or corner lot 1s full
of all kinds of intefesting thrags: plants to tear up and
taste, pebbles to toss, mud to gather. lawn mowers to
investigate, rocks to climb on, and puddles of water
to splash in. If the child lives ia-house or apartment
with easy access to the out-of-doors he may spend a
considerable amount of time going 1n and out of the
door. Parents may feel that the child erther can’t'
decide where he wants to be, or else 1s just trying to
-be difficult. More hkely the child 15 contrasting the
two environments and enjoys making a choice.

A tnip in the car that made him restless afew
months ago is now a coveted activity. There are so
many things to notice and point out. Things that he
~Jearned to know from close up exanunatior: he can
now 1dentifysfrom a distance. Things that he learned
to identify at a stand still, he now identifies in
motion. Some children point out everything that
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jooks familiar: a snowman, a dog, a gas pump, a mail
box. Other children select one' thing that interests
them, and search for it everywhere. One youngster
learned to identify McDonald’s restaurants, and
would shout out excitedly whenever she spotted the
sign. Another youngster learned to identify cement
mixers, which he called putty-putty: He announced
each “putty-putty” that went by and insisted that
everyone else in the car take note of his find.

The youngster’s interest in poiniing out far away
things as he goes on a drive is paralleled by a new
interest in very tiny things. It is an age when a child is
fascipated by bugs. Usually he learns the name of one
partiular bug and applies it to m<o&“ bug he secs.
Severd] children that we visited called ¢very bug a fly.
Other children may use the word bee, ant, mosquito,
or creepy to designate the category of bugs. The
child’s reaction to this “ant,” “bee,” “fly.” or
“creepy,” may rapge from sheer delight to absolute
terror depending rvg both his own first experiences
and his parents’ reactions to bugs. Once he has
decided that a bug is either safe or dangerous, he is
not apt to pay attention to his parent’s attempts to
discrinunate betweemgood bugs and bad bugs. If he
has seen his father stamp disgustedly ‘on a palmetto
bug, he is not going to be soothed by his mother’s
assurances that the bug on his wagon’is only a
harmless dragonfly. On the other hand, if he and his
mother have had fun chasing butterflies, he :..:_v\ not
pay attention when his inother warns him that wasps
aren’t good things to chase.

As the child points out cement mixers, ice-cream
stand, McDonald’s signs or creepies, ht is showing an
ability to develop and extend a category. In other
words. the child has developed a category of things in
hus mind and has determmed the attributes that make
something fall in that category. A large noisy truck
with a back portion that spins 1s a “putty putty.” a
little thing that creeps or fhies is a *‘creepy.” The
more putty-putties or creepies the child finds the
more opportunities he has to solidify and extend his
category. After a while he beging to subdwide s
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categories — perbaps he discovers that there are
crawling bugs and flying bugs, or he develops broad
categories which combine several smaller categories.

One of the first broad categories that most
youngsters form in.their minds is the category of
house. They recognize that~houses are different, bit
that there are certain-things that belong in any house.
Exploring a new house involves looking for all the
things that belong in the category “*house.” The child
may search for a refrigerator, a bathtub, a wastepaper
basket, a television set, and a doorbell. If he is told
that there is no television set he looks very confused.
In the child’s scheme a television set goes with the

house.
As the child explores a new environment his

interest may shift from taking a generalsinventory to
checking out small details. He may hunt dials,
keyHoles, telephones or light switches. He may
bécome “particularly concerned about things that are
broken or parts that are missing. A twenty-two
month old boy we were observing was visiting his
sister a1 nursery school. He picked up a set of car
phones that plugged into a hstening station. He was
about to put them up to his ear when he noticed-a
disconnected wire. He turned to his mother and
asked, “telephone broken?’ A little later he picked
up a balloon with some slight defects in the rubber.
He put his finger on one of tle spots and said,

“measles. mommy”” .
The visual mspection of detail that characterizes

so many of the youngster’s explorations makes books
especially attractive, Children will now sit by them-
selves for several minutes at a time thumbing one by
one through the pages of a book. When a particular
picture appeals to them they will point to it with one
finger: and may even give 1t a name. When they come
to a picture that they do not recogmze. they may try
to translate 1t into something familiar, For mstance. a
city child reading a book about farm apimals mav
come to a picture of a cow, and call 1t dog. n a
guestioning votce. This gives the parent an opportun-
1y to say: :.__.zuw/mm a cow — 1t goes moo, let’s find a
picture of a dog.”

80 .

The child’s ability to interpret pictures and to .
recognize pictures of real objects is an instance of the
child’s increasing ability to utilize symbols to extend
his immediate experiences. We have aiready con-
sidered how the child extends lus categories by
attending to distant things or things that are very
small, As we w::nr the child thumb through a book,
we see him associating pictures with past experiences,
storing up images for future reference. In other-
words, pictures help a child extend himself in time as
well as in space. The child may match the picture of a
bridge with the bridge he crossed on the way to
Grandma’s last week. or he comes across a Santa
Claus poster, and talks about vistting Santa. Pictures
in thus instance are serving the same function as
words. They are enabling the child to remember
things that have taken place and anticipate future

happenings.

It is not surprising that the child who is interested
in pictures and in words 1s also intesested in finding
lost objects. A twenty-one month old may stuff a
lollipop in his mother’s purse. Several hours later he
will rummage through the purse until he finds it. Or
he might leave lus teddy bear mn an out-of-the-way
spot before he goes to bed and hunt 1t up in the
morming. In either instance, he has an 1mage or
representation of the object in his mind. He 1s able to
remember this object without actuaily seemg it or
holding it in his hands.

Although the twenty-one-month-old chuld s
capable of this kind of mental mmagery he has
certamly not lost lis interest in mampulating real
objects. He 1s seldom seen without something or
other 1n his hands. and he vontinues to search out
ways ol pulling things apart. rearrangmg things and
putting them back together. He 1s getting much better
at aligning puszle preces ard can probably fit several
different shapes mto a shape box or put together a
simple wnset puzze. He 1s able to screw a top ona
bottle using one hand to hold the bottie and the
other hand to turn the hd
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Although the-child may enjoy playing with toys
some of the time he is probably more interested in
exploring some novel kinds of materals. He is
fascinated by matenals that stick to his fingers or
adhere to other things. He enjoys activities Iike finger
painting with shaving creme, dusting the furniture
with talcum powder, buffing the floor with shoe
polish, or painting himself with make-up. The greater
the mess from the parent’s point of view, the happier
the child seems. This is an age when crayons and
fountain pens are particularly intriguing. The child is
delighted by the fact that the cravons make a mark.
At first he may be satisfied with marking up a paper
or a notebook but pretty soon he extends his
explorations. He crayons the table, the kitchen floor,
the wall paper, the back of his hand, or perhaps his
mother’s sddress book. He may turn his crayoning
into a hidden object game and cover up a page mn a
book until the writtng disappears. Making a mess
seems to be even more fun at this age when twe or
more children are playing together. Within a very few
minutes a group of children can pile a huge heap of
assorted articles in the middle of the bedroom floor.
Putting these articles back n place however, 1s an
absolutely endless task. s
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In time this mess making turns nto constructive § atatoedi e
activity. The child becomes interested in stacking
some things in high pies and arranging others n

< rows, He learns how to pack sand in a container and
to make a row of mud pies. He experiments with
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crayoning techniques and learns to make lines and
circles. Parents can help children turn mess-making
into a creative activity by providing opportunities for
“controlied” experimentatton. Teaching a child how -
to construct a simple tunnel or enclosure mcreases
the fun of block play. A tub of soapy water and a
wash board, a ball of dough and a rolling pin, a paint .
brush and a bucket of water can provide the
opportunity for making a mess within limits,

Another kind of experimentation that plays a
dominant role at this age involves body miovement.
The child loves to jump, run, throw, chimb, wheel
himself around on the play ground or in the back
vard. lle experiments with various types of large
muscle activities involving thrust or acceleration. He
jumps with two feet off the bottom step of the
staircase or goes from standing to running, He asks
for a push on the swing, and delights at going up in
the air. He gets very irvolved 1n a variety of throwing
games, like tossing a bail at a target or throwing
pebbles n a ditch. He makes a toy airplane fly
through the air or zooms a truck across the room.
When he was just a hittle younger the cluid held the
airplane while he made it fly and pushed the truck
across the room.
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Muscle coordination is involved 1n ail the 21 to 24
month old’s explorations. Whether the child 1s draw-
ing with a crayon, balancing blocks, or zooming an
airplane through the air, he is increasing Ins ability to
coordinate a set of muscles to accomplish a specific
task. The type of muscle coordinations or motor
skills that a child develops depends on the nature of
his interests and opportunities. One child may learn
to swing Immself; another child may learn to chmb a
tree. One child may learn to scribole with a pencil,
another child may learn to use a screwdriver or
wrench. Every new motor skill that a child fearns is
important because it adds to his feeling of self
coniidence.

One skill that may concern parents of 21- to
24-month-old children is toilet trarming. This skill also
requires muscle coordination. During tius age many
children acquire the muscle control necessary to learn
toileting skills. If a child goes long periods without
wetting or soiling lus dapers, or it the child goes to
the bathroom at regular intervals, it is a good sign
that he is pliysically ready tor toilet training.

Many parents choose to tiamn their child before he
is two yeais old: other parents do not even consider
training a child untd later. There is no set age at
which children should be toilet trained. The nght
time Tor a child depends on the expectations of the
parents and the characteristics of the child. Just as
some children continue to put objects in their mouths
for a longer time than other children, some children
take longer to toiet train, A cluld may want to use
the toilet because it makes lum feel more grown up

.and ndependent. Another child may feel more

independent if he goes to the bathroom m his diapers
whenever and wherever he pleases. The most impor-
tant thing for parents ts to be as relaxed as possible
about todet training. As with other self help skills.
the chidd has mixed reehngs about it. He wants help
in learning a new shill, but he doesn’t want to teel
forced. When parents are very strict or overly
concerned about toiet traming, contlict develops.

With a relaxed parent. the chiid learns that he can
use the toilet without giving up his autonomy.
Parents choose different methods of toilet traming.
Some parents try to estabhish habits by putting
children on the toilet at regular intervals. Others try
to anticipate and rush the child to the toilet at the
right time. Most parents rely on reward and punish-
ment to some extent. Probably the oldest and most
effective technique 1s modeling. The child learns by
watching the other members of his family use the
tollet. Regardless of the methods used. the zoal
should be the same — to teach the child toileting
skills without creating a struggle between parents and
child.

If we had to select a single word to summanze the
typrcal two year old. the word “busy”™ would be a
good choice. Whether he 1s practicing a new motor
skill. investigating the potential of a box of crayons,
constructing a blocktower or rearrangmg the shelves
in the neighborhood supermarket the two year old1s
actively engaged m the task at hand. At ties the
adults around him are delighted with this actity.
They adnure his scribbles, praise his blocktower and
laugh at his efforts to empty a grocery cart. At other
times, these same adults disapprove of lns explora-
tions. They scold lnm when he aiayons on the walj or
knocks down the cans 1 the supermarket. Both child
and parent are faced with a dilemma. The child wants
to cont:nue his explorations but he doesn’t wart to
make Ius parents angry. The parent on the sther hand
wants his clald to be cunous but deesn’t want him o
be destructive or make an unreasonabie mess.

It 15 not an easy dilemma to sclve. If parents
allow their child to get nto anything he wants, they
wil! find 1t increasingly ditficult to expose him to now
experiences, I on the other hand they mpose too
manmy limuts on their (uld’s explorations he will be
feartul of new experniences or else be defiant and
rechiess  Obwviously. 1t 1 mmponant tor parents to
strike a healthy balance, to tind a way of imposing
reasonable lints without  destroying thew  child’s
most wiluable asset  the spontanecus desie te learn.
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PROBLEM SOLVING .

Make squarey of different textures on a sheet of

S oS . cardboard. Your youngster will enjoy placing Show the baby
TS e mm 3 f ;
sl ) - her arimals or parking her cars on the squares. how to use a
& > - . r e e *
Make a pegboard out of a box . 3 L S 2 book as a
R platform.

cover and popsicle sticks. . ¥

At first she will drop her ball in the
hole. After a while she will learn to
throw 1t

34

Cut foot prints out of hnoleum squares
Your youngster will use them ac

SepPpIng stones
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Cut a picture in half : ﬁmwwwwma

and mount it on £ AYY G
cardboard. <ocaw
youngster may ine =X

ready for this #.i
. ik
simphified jigsaw. FR

Blocks with pictures
or letters are
particularly

interesting.
Cut out a piece of .
. Saacogaﬂswm% ore Cresep .. Tie a piece of ribbon or bright yarn
of 3 boot v::o:m_um _ X S S between two chairs close to the
Nt floor. Sing, "'Jack be nimble
holes :n it. Show Jack be quick -
your youngster how Jack Jump over the o
to lace a shoelace Candle Stick”
hrough th . i
through the holes as your baby steps over the ribbon.
A tire swing is both safe and fun.
LAY 1% -
. mm M
i
[
PN
ﬂf»v\-
: .
Draw pictures on cards of small toys or
objects - cars, animals, kevs, a .
toothbrush, etc. Let your youngster place
the matching object on the card. | .
@),
\Ul
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PROBLEM SGLVING , :

e O 1o, Dyl -
Wrap a toy in a piece of foil. Your child
will enjoy unwrapping it. .

A tin can “mallet” and a beach ball
suspended in a basket — makes a challenging
game.

Make or buy a spindle toy. Take turns with
your baby placing the rings on the <pindl2

N y
Place a small toy in the toe of d'sock.
Taking it out is an interesting challenge.

86 - <

Make a texture poster for
your child’s room.

Make a strip story book for your
child. As you turn over omun: strip of

the cover he will see BNE of the
h:dden picture.

>

7
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IMAGINATION

Let your baby feed his ,Umn. _um.< cereal,
or m<mw pictures of food work very well.

o S -

Make a stethoscope out of a

VI T 34 - film case and play a r
Name pictures as your baby points. Then s d play ao..xo
ive him a turn to name game before your baby’s
8 ) check up. ™
. o 20
Make a pair of eyeglasses
for your baby out of
lorig pipecieancrs
. Hide something n your hands and ask
R Two pieces of wood with a stup of baby to guess what's inside.
hose make fine 2-way telephone .
_OH
) £
. 87 =




IMAGINATION

A stick and
string makes
a fine
dust mop.
S Give your baby a paint brush, a
newspaper, and a dish of coiored
water. Let him paint the newspaper.
Remember the 1an at this stage 1s
. . . . . dipping — stroking and seetng the -
lids. Now your child will enjoy taking a doll PpIng g B, 9
color come off. Do not expect
or a teddy bear for a walk.
) a picture,

Save empty cereal boxes, juice cans, baskets
and frozen food boxes. You and your baby will . child will put them 1o use.
have fun playing store.
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IMAGINATION
|-
ﬁ
3
. ”
B On a ride with your chic
— pomnt out things that might
“ - interest him,
Make a hobby horse § -
out of a broom stick. Pots, pans, large.spoons and D
water are goos outdoor

An old sock makes
a fine head.

play toys.

Let your child talk to
relatives and Em:a,m on
the “’real’”’ telephone.

Your child may be
ready to make a hand-
puppet talk.

-+

\
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TOYS FO MAKE AT HOME
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Materials:

How to Make:

Yarn Buttons

Ribbon Crayons '

Art paper or other heavy paper

1. On several sheets of paper draw a dress, shirt,
pants. or a hat in a simple outline drawiig.

2. Glue pne or more buttons »n each page.

3. Make 3 holes on one end of dach sheet of
paper.

4. Tieyour book together with ribbon.

YR

b

- (i

MOP Z : k & PARCEES
Materials: Dowel, rod or tube from large pants hanger
White yarn
Pipe cleaner
Glue
How to Make: 1. Make two holes on top of tube.
. Paint tube.
Attach pipe cleaner to top of tube to use as a
handle.
Cut yvarn in strips.
. Make mop head by giuing strips on’ end of
tube. )

[V O8]

w5

CRADLE
Materials:

How to Make:

Qatmeal carton

Fabric Piece

Glue

1. Glue the top on the oatmeal carton.
2. Cut the carton as in the photograph.
3. Line with fabric.

Materials: Tagboard or <tiff cardboard Foil
. Contact paper Glue
How to Make: 1. Cut tagboard into two equal pieces.
2. Tape the two picces together so that thev can
be colded tike a book.
3. Glue contact paper with bright patterns on
one side of cardboard.
4. Glue foil on the other side.

92
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RAG DOLL § TETHER BALL
. Materials: Sock ‘ Materials: Plastic 6-pack holders
A Yarn . - Rope
Embroidery thread Ball
M~C».m_gm (foam — cotton or 3%_05 w:vﬁ—amsmv How to Make: 1. Tie ~O%Q:-.Q_x two or three Q_Dmnmo holders-
How to Make: I. Cut the toe out of sock, and cut the toeinto | . from six-pack soda cans. _
' two pieces. : ’ 2. Insert ball into the net made by the plastic
2. Make a V cut in the foot of the sock. holders.
. 3. Sew up bottoimn of sock. ’ 3. Tie the six-pack holders around the ball.
4. Sew on toe pieces below the sock cuff as 4. Tie a rope to the holders and hang the ball
arms. ' , from the ceiling. -
s 5. Sewon features with thread.
6. Stuff sock. ] i .
7. Sew yarn on head. neck, arms and legs of o .
doll. -
: ‘ : PUZZLE ; 2 )
> Materials: Sheet of colored tag board and sheet of
Y cardboard ) L -
) : ) Pipe cleaner , .
: - Razor bhlde -
) Lo Crayon -~
FINGER PUPPET . Glue - '
. < How to Make: 1. Draw outline of fish or other animal on
Materials: ﬂ.saccsa . y tagboard. e
: Picture from magazine - _ . 2. Cut out fish with razor blade and glue a pipe
How to Make: 1. Cut nmac,wu:_ into circle or rectangle. cleaner handle on it. - ’
2. Paste On picture to make a cardboard puppet. 3. Glue the fish stencil to cardboard. as in’
3. Make hole in puppet for child’s finger. illustration. )
.- - ) - . h *
4 . . ~OF
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Materials:

How to-Make:

BOOT LACER
Shoe lace

Tagboard :
1. Draw outline of boot on tagboard.
2. Cut out holes for lacing.

Materials:

How to Make:

.lf.t...p'.
edyet

OVEN MITT

Yarn
Large needle .
1. Make braids out of yarn.

2. Sew braids and features on oven mitt as K *
shown in the illustration. SO
" . o
- . Materials:- Spiral notebook (can be a used one)
Pictices from a magazine :
Non-toxic glue .
: : How to Make: 1. Cut the first page into three cqual strips as
. shown in picture. )
’ SPOOL TRAY / ) T 2. Glue a E:.Funo picture on the secynd page.
. . 3. Cut the third page. fifth page. seventh page.
- Materials: Large spools from ribbon etc. into thiree equal strips.
' Non-toxic tm.:: . 4. Paste a full size picture on each uncut page.
Tagboard strip ’ the fourth page. sixth page. etc. :
How to Make: . Paint each spool a different primary color. How to Play:  Turn over orft strip at a time. Let your ~hild try
2. Paint a circle on the tagboard the size and ‘10 guess what each picture is.©
R color of each spool. . ) Continue to add new pictures.
. . e
92 - : ) . . . >—
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Maturials:

How to meow

\ »“\q
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o S s Se st o 0d

Shallow cardbosrd carton 9 x 16 x 37

Heavy corrugated paper

4” length of % inch hylon rope

Wooden dowels 5/16” tircumference — 24 long

Cardboard tube from panhhangers

Glue -

Contact paper ) .

1. Reinforce box with pieces “f conugated
paper cut to fit bottom and sides.

2. Cut 2 axles from dowel - 117
longer if vou use a bigger box).

3. Cut 2 axle holders from pant hanger tuke.
813" each.

4. Cut out four wheels in 5 circles — (wheels
should be double thickness) and poke hole in
the center of each wheel.

5. Glue axle holders to underside of box. Insert
axle in holder, and glue on-wheels:

6. Make hole in front of wagon and make a
handle from nylon rope.

7. Cover wagen with contact paper. ,

ach (or

ogin 5

¢

s

Materials:

How to Make:

—

AIRPLANE

Tube from paper towel roll

Cardbeard tube from pants hanger

Strip of corrugated cardboard

Contact paper

Rubber Cement

1. Use cardboard tube to make body of plane.
Cut three or four inch slits lengthwise in both
ends. Overlap the cardboard at both ends and
glue together so that front and rear ends are
tapered.

2. Cut wedge shaped picce out of front end for
pilot’s window.

3. Cut the following pieces out of corrugated
cardboard:
I main wing 1 tail
I tail wing 2 engines (from cardboard tube)

4. Glue plane body on top of main wing and tail
wing.

5. Glue engines to main wing.

6. Cut slit for tail: insert it in plane body and
glue.

7. Paint plane or cover with contact paper.
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